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Menaul School is a private, coeducationai four year high school owned and operated

by the Menaul School Board of Trustees and related 1o the United Presbyterian

Church in the U.S.A. Founded in 1881, Menaul School serves boardirig and day
students from a variety of cultural and linguistic backgrounds. Enrollment figures for
1975-76 were 137 Spanish-surnamed students, 38 Anglo, 17 Native American, 4 Black |
American, and 29 international students. Students come from 23 cammum.'ws in New o
Mexico, nine oiher states and 10 counmes ' '

Publicaion of this book wa; madz possible by a grant, number G007501322, from -
Ethnic Heritage Studies, Title IX of the Elementary and Secondary Education Act,
a:d by a gron! from Educational Enterprises.
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Dedicated to all {hé fﬁiiividuals. both known and long forgotten, who have kept the
 knowledge and apprfciation of our manv cultural heritages burning in our hearts and
minds, . |
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The peoples of the southwestem Lmted States do not come from a single,

- homogenous group. Rather, they representavanety of racial, cultural and finguistic
 backgrounds which have come together througtr hlstory There are three dominant
‘groups found in this area: Native Amencan, Spamsh/ Mexicanand Anglo Blackand

Asian Americans are also present and have played xmportant roles in the story of the

- Southwest, The contact of these peoples has sometimes béen violent, Oftenithasbeen - =
‘wrought with suspicion-and  the mtsunderstandmg whtch results from applying

preconceived, stereotypic notios to unfamiliar situations, Unfortunately the results of
this contact have often been uppressive and: demeaning both to those about whom

~ negative judgments are made and to those making the judgnents.

-~ In situaiions mvolvmg conflict.and conquest history is usually rccorded bythe
victor. Looking back through the annals of “x¢ Southwest, it becomes evident that the

" Spanish colonists wrote the story-of their contact with the Indians and interpreted
- most events to the beneﬁt of the- Europeans. When Anglo Amcncans became the
conquerors they in turn recorded htstory to their benefit, at the expense of both
Spanishand Indian residents of the area, as well as later Black and Asian settlrs, This

tendency to ethnocentnctnterpretatlon has resulted ina systemattc and thorough
exclusion of the contnbuttons of non-Anglo groups in the writing and teaching of -

- Southwestern htstory,thterature sociology and anthroplogy Indigenous cultures

and lifestyles have beep; 1gnored at best or an attempt has been made to degradeand R

 Unfortunately ethnocentnsm is not merely an mtellectual exercise. Negattve ‘
attitudes, masqueradmg as facts, are communicated through books, scholarlyarticles, |
laws and policies until they permeate the innermost fabric of life, Peaple who are

& considered inferior because of their color, language o way of hfe come to doubt . ‘f
B themselves as surelyasthe people who do the judging. '

As we have become more aware of the relatlonshlp of mdmduals totheir personial

‘and cultural origins, i has becomeapparent thatnone of usenters the world alone, We

are a complex mixture of where We came fram, where we are commg toand what we
bring withus. . “-. |
Each one of usfsin a conttnuous state of fomtatmn and each one affects the t

| ‘formation of those around us. The schooling process presentsanopportumtytodnect D
~ this development, Multicultural education, with its emphasis on the unique and
 valuable contributions: of diverse groups, faciltates both the individual student’s =~ -

learning and better understandmg‘ across cul’tures. o
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MULTICULTURAL EDUCATION - WHY’

l Today § student populatron is multrculturul r e. it comes from a vanety of drstant
groups who are awaiC of and stnvrng to marntarn therr unrque cultural rdentrty‘ -

2 Educatorsareextendrng theconceptthat puprlsleambestwhenschoolexperrences

are related to personal experiences to include thost expenences whrch are spcctﬁe
to the rndrvrdual’s cultural background ‘

93 Recognrtron of the contrrbutrons made by all groups helps reduce tensrons and cre-‘ ;

ate mutual respect Such recognrtron comes from living with others who st differ-
ent readrng about others and maktng a conscrentrous effort to leam atout others :

4 Knowledge and experrence of varrous cultures contnbutes torntellectual rnatunty _
" because it provides alternative perspectives. ‘Well educated brlrngualsdemonstrate L

- more: mental flexibility than their monolingual counterparts because they have, \

. more than one way of loolung at a srtuatton or solvmg a problc'n !

| 5. Schoolrngwhrchencompassesand rernforces the studentsculturealsostrengthens‘ ‘ l
his self-concept, If he feels more worthy, he demonstrates hrswortlunessand learns R

v

-~ more eflectrvely, 2 well as beconung 2 uapprer and more conﬁdent person

IMPLlCATlONS OF MULTICULTURAL EDUCATlON

Multrcultural educatron means takrng eich student where he orshe rsand dealrng

| wrth that p person as a1 individual, The educator's first task, then, is to find out where
- the student s in terins of skils motivation, maturity, ! elt'-conoept eultural hentage
"and any specral conditions that may prevarl ‘ |

| l.‘_Assessmg the students skrlls may preseat drlﬁculttes, implying as 1t does areliance

on instruments which may not have been developed or normed forthe population be-

.ing evaluated.2 Before proper evaluation can begin, the educator must determine |

the purpose of the assessment, explarn that purpose to students and parents and |

g 18 the studies of French;English Canadian bilinguals reported hy‘WaIIacc E. Lambert and others. &
- pecially “Attitudinal and Cognitive Aspects of Intensive Study of a Second Language™in the-Journal of - ... -

Abnormal Psychology, Vol 66, 1963, pp. 35868 and “A Social Psychology of Brlrngualrsm in the
Journal of Social Issues, Vol. 23, No 2, 1967 ppdl- 109 3

. Hane R, Mercer, “A Poltcy Statement on Assessment Procedures and the Rrghts of Chrldren Harvord j
o : Educanonal Review, VoI 4, No I Fcb 1974 12541, :




identify appropriate instruments and/or methods for testmg Test results must be |
discussed with students and parents a and suitable programs planned which arecon- -
- gruent with each individual’s needs, weaknessea and strengths

2. Recognizing the students cultural hentage 15 also crucal if the educator really in-
tends to use individual experiencesasthe springboard to new learning, Theidentifi
cation of the cultures represented ina student population often presentsa challenge

1o school personnel. Some studentsaré unaware of their own historicaland ciltiral " "
background. Others have strong ties to their culture but fee] alienated from a soci-
ety which labels them as members of a “minority” group, Still others; inanattempt
to become totally assimilated, find themselves estranged from both their own
people and the dominant culture. These students, as well as those who have never
reflected on their origin, mllachxeveaclearer firmer sense of themselves as mdwx- RARY
duals while they become aware of their vanous cultural legacies.

- 3. The third major 1mpllcauon of multlcultural education is that contmuxty w1th the
student’s past must be‘mamtamed while alternatives for the future are examined,
What has been the student’s life experience? And, consequently, what cognitive
styles result? We know that people learn differently, depending on how they are
taught to learn. Students froma traditional, rural family have probably spent most
of their life learning from people around them, obstrving and imitating, modeling
their behavior after others, The youngster who has always lived in a middle<class |
urban environment is more likely to have developed a learningstyle which depends
on television, movies, radio and printed materials, Aninternationalstudent maybe

~ moreaccustomed to rote learning, repeating what is read or taught until it has been

memorized. While no student learns exclusively in one style, the educator who

knows to which activities or techniques a particular group of students tends to re-
spond can make any learning situation more meaningful ) With the same concepts
to be mastered, more than one means can be used to arrive at the goal.

4. Finally, multicultural education means enabling students to retain and develop
their cultural 1denuty whlle learning the values and lifestyles of mainstream Amer- -
ica. Every person is a member of some cultural group with its own custorms, arts,

~ body of know'edge and insttutions. Within the main groupthereare also many dis-
tinct subgroups. In New Mexico a Native American might be (among others)

JAliedo Castaneda, Manuel Ramirez 11, and P. Leslie Herold, Nen; Approaches to Bilingual, Bicultural
Educarion, Austin, Tex. The Dissemination and Assessment Center for Bilingual Education, 1974,

2
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Apache, Navajo or Pueblo, If Pueblo, the youngster could be from Laguna, Santa
Clara or any of a dozen other separate communities. A Spanish-speaking student
might be descended from seventeenth century colonists, living in an isolated town
that has changed little in three centuries. Or that student might be of Mexican ori-
giit, witha grandfather who rode with Pancho Villa and parents who are still Mexi-

can citizens.

" Whatever the cultural group, it is important to know its values and lifestyles. A’
student who prizes family solidarity, the wisdom of the elderly and cooperative effort -
will respond differently than one who has never known old people or been a part of a
large family unit. The values and lifestyles of mainstream America must also be
examined. Is one value excessive personal ambiticn, another the acquisition of

. material things? These questions are important to those looking in from the outside

and must be clarified by students and educators alike.

Multicultural education seeks to make students aware of their relationship toone
another and to the society in which they live. It neither confines them toa pseudo-
romantic and narrow definition of their ethnic heritage nor asks them to become
unquestioning, assimilated “Americans.” The end result of multicultural education is
to teach students to observe, analyze and evaluate the alternatives available to them.
With the knowledge and freedom to choose among real life alternatives ‘he full
potential of any person can be realized.

THE CHANGING CURRICULUM

Frequent revision of any curriculum is necessary for several reasons. Students,

who are supposed to learn from the curriculum, change. What is important to one' * -

group may not have much significance for another.. Exposed to an extraordinary
amount of stimulation- through electronic media, youngsters may come to school
knowledgeable about some, often obscure, subjects and totally ignorant of others
which adults assume are universally known. Every four or five years a new generation
arrives at the school, bringing its own peculiar ignorance, its own wisdom and its
dreams.

The school staff who organize and teach the curriculum also change. The addition
of new personnel will affect everyone in the school. Individuals may also undergo
changes in their own lives which affect their ideas'and their behavior as educators.

Curriculum revision is also necessary because the facts change. Each discipline
grows as the result of research, whether it be in the sciences, history or linguistics.

25



| Eventually the body of knowledge inany area becomes 50 great that educators must
* selecta few key concepts. 1t is not possible to teachall the facts about anythinginafew

shortyears, and periodicrevisionis necessaryto decnde whattoteach and whattoleave
for mdependent study. - |

- The revision of cumculumshould1nc1udestudents and community as wellasstaf‘ L
members. It can be continual—occurring in the classtoom when some segments of a .
course are found to be more successful and more stimulating than others, Curriculum

guides should rrobably not be printed, but just mxmeographed so that pecple do not

feel constrained by the “printed word” (no matter who wnote n) or the financial 1 o

investment represented by books. -

MULTICULTURAL CURRICULUM

The content of a muhicultral curriculum focuses on recogaition of the know-

ledge and contributions of more than one cultural group. Rather thanbemgasubject

in itself, multiculturalism permeates all subjects.

In mathematics, for example, measurement has traditionally beenstudied in two |
systems: the English (inches, pounds, gallons, etc.) and the metric. (centimeters, -
kilograms, lites, etc.). In the Southwest there are at east two other ‘major systems of
measurement which are stll used. The Spanish systemofdmdlngup landand wateris
presently the subject of controversy in cases where land commissionersand courtsare
tryingto makefalrdecmonsabouepropenytltlesandwaternghts.TheanmentPuebIo o
system is being studied by anthropologists to answer questionsabout the construction .

of mammoth buildings such as Pueblo Bonito.

Literary studies often trace the development and characteristics of genres such as
poetry, drama, the novel and shortstory. Contemporary literature contains numerous.
examples of outstanding writers who reflect a wide variety of ethnic, linguistic and

cultural backgrounds, Perhaps even more important to the minority student, this

lterary outpouring is as old as the cultures themselves and often predated more well- :

known English works. The greatest novel and best selling secular book in the world, .

Don Quijoie de la Mancha, was written and-published in Spain more thana century \:
before that genre was used in English, The oral traditions of Southwestern Indiansis

comparable to the great poetry and fables of the Greeks, -

The study of governmental structure and power might include compansons of the o

typical U.S. pattern (town, state and federal levels) with systems foundin the student’s
cultural heritage. In the Southwest the various Indian councils are the governing unt

which makes treat s and represems the tribe. These groups often represent both th

n



‘religious and secular structure, and the people’s representation in them is different
from that of a city council. A historical examination of the Spanish system of colonial
government would also be interestingand revealing. Nowhere wasa colonial people s
carefully or conscientiously governed asin the Spanish provinces. A unique systemof
executive and judicial rule evolved, vestiges of which can still be seen.

- Cross-cultural studies such as the ones mentioned here are useful inthe secondary o
curriculum. They provide new insights into the U.S. system, permitting studentsto -
value their country for what it is and not relymgonhalf-truth or myths which maylater -
be disproven. Students and teachers also gain an appreciation for the complex
relationship of the many groups who have shaped history and knowledge in al! fields,

lMPLEMENTATlON OF MULTICULTURAL EDUCATION
IN THE HIGH SCHOOL Lo

1. Awareness: Needs assessments and self-study

Needs assessment and self-study are part of the on- gomg program of the school |
~ Usually these functions are performed by a special committee of teachers and

administrators, but students, parents and community membersshould also be in-
cluded. At Menaul School, the self-study process has been carried onat three dif-
ferent levels: The advisory council, the school staff, and the accreditation
committee of the staff, The activites of each of these groupsare described below.
In‘addition to these more formal procedures, the presence of students on policy-
making committees (such as discipline-and extra-curricular actrvrtres) assures @
continuing, informal assessment of thescho. ‘

A. Advisory Councd
An active and dedicated advrsory council is one of the greatest assetsaschoolcan
have. If the school already has an interested group of parents and community -~
members who know one another, this group canselect personstoserve onanadvis-
ory council. In other cases teachers and administrators can nominate individuals -
or can ask for suggestions from persons familiar with the community. Careshould
be taken to have representation of the ethnic groups present in the school, of hoth
sexes of all ages. Before individuals agree to serve, they should know what willbe
| expected of them, They should be givena schedule of meetings and a description of
. - \ their responsibilities. It may be necessary to provide child care (orasnpend topay -
| for child care) to allow parents with young children to pamcrpate Duties of the
advisory council should include the following (others may be added as necessary):
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- ~Discussthe anls and the ohJectrvesof theschoolprogram,wrthteachers, stu.‘:f“ L
dents, and adnumstrators R

, -Revrew any cumculum matcnals produced or adapted by thc school or the 13 :
school drstnct N S

'- —Revrew matenals and rnfomuruon from other schools wnrch rmght be adapt
able for the program

—Advise the school in the unplementatron and the operatron of s program. | \j , |
| —Contact rndrvrduals who can serve as resource personnel and consultants |
B —Suggest ways of improving the program. L

k -—Attend stalf and student (wherr invited) meetrngs.

R -Provrde representatron on cumculum, activities and drscrplrne committees.

5 —Partrcrpate in school self-study projects or evaluatrons such as lor regronal
| accredrtatron. | |

-—Report to the communrty on school program and actrvrtrcs

Inits study ol the school and is program the advrsory councrl may wrsh to address-
these questrons | |

Cultures —

| Whrch cultura]/ lrngurstrc groups'are prcsent rn the school"
Whrch cultural/ lrngurstrc groups are present m the communrty’l

* Howdo these groups make themselves known (parucrpatron in specralacttvr- |
ues languagcs spoken, Surnaies, physrcal presence ete)! |

Do certam groups evcr make therr presence known in negatrve ways! Why’ o

pats

Communrty—-‘ ﬁf\("

L E Do rndrvrduals or groups in‘the communrty make direct contact wrth the -

rschooll How? - wér
ks there an actrve PTAV oattends"




Are members of ourcommumtyrepresented onboards councis, commrttees o

-¢tc. in this area?

How are specral needs of the commumty commumcated’ What are these

needs?

School Program -

What are the goals of the school regardmg students’ (academic, socral inteh

lectual, emotronal etc.)
Which stated goals are not bemg met? Why” o

Which areas of the cumculum need change’

Which courses need to be updated enriched, combmed added, elrmmated"

: Whrch teachers are especially rnterested and able?

B. Staff Self- study r
. The school staff, mcludmg teaching, administrative and support personnel meets
- prior to the arrival of the students in the fall for the purpose of re-¢xamining the

- goals and concerns of the total school program. Student and parent metnbers of

- the advisory council are also asked toassistin this endeavor. This process, which s
. repeated every year, allows all members of the school commumty to participate in

the preparation of  statement of the philosophy and needs of the the scaool, The

statement includes three areas; (1) curriculum and other needsand Issues, (2) goals

-and (3) program objectives. The previous year's statement is reviewed in terms of
. the following questions: Do we stil accept these as our needs (goals, objectives)!

Do need toadd or eliminate some? Are they realistic? Are they beneficial and) or

necessary? To what extent were the goals and objectrves accompltshed lagt year” ‘

In addition to the process described above, staff members become involved in a
more informal study of the school and its relatronshrp with the student, staff and
community populations. Pre-service and in-service meetings feature topics suchas
culturally diverse learning processes, the reality of urban Mexican American and

Native American life, the achievement of ethnically diverse students on standard-

ized tests, the historical origin of Protestantism among Mexican Americans. These

‘Sec Appendix A. p. 43 for the statement developed by the Menaul Staff in 1975,



| ,1ssues whrch are usually presented by a consultant with personal experience telat-
" ingtothe subyectare controversial and often lead to heated drscussron Members of
 the advisory council are especrally helpful i in rdentrfymg topics which need to be
~discussed and in ﬁndtng appropriate resource persons. The advisory councrl also
contnbutes byits very presence at staff meetmgs and helps the staff be more realrs-
~ “ticand honest S \ C |

X Self study for Accreduatrorz o
Most schools are obliged to carry out self-studres as part of theit apphcatron for -
~accreditation by state departments of education and regional asociations, The_‘
~ usual method of conductrng this kind of spectahzed evaluation is to form a com-
‘mittee of interested (volunter) teachers admtmstrators students, parents and
" community members. The commiltee should begin workirig about etghteen
months before the school ¢ expects to be rcvrewed The dutres of the comrmttee |
include: R ‘

) conduct surveys of students, parents commuruty and staff
2) tabulate and interpret the resuls of the study
3) collect curriculum matenals used i in the school.

 Inorderto keepthe school communiy well-mformed of the progress of the study, |
the committee should report informally throughout is . As its work s nearing
‘completion, the committee should make avarlable 2 wntten report of i 1ts actmtres |
and f ndrngs - N

B Menaul' self-study has becn greatly arded by the use of two evaluatron instruments
 which were specially developed for multicultural programs, The “Ethnic Studies
- Program Evaluation Checklist” is pat of a document prepared by the National
~ Council for Social Studies entitled Ethnic Studies Curriculum Guidelines: Posi-
* tion Statement The checklis is sel-administered and mrght be employed asan. -
indicator of staff attrtudes or for increasing awareness among members of the
school community., A more comprehensive instrument, Evaluation Guidelines for ;
Multicultural-Multiracial Educationt measures the attitudes, perceptionsand ex- -
‘ ,pectatrons of students, parents, staff and commumty This document rncludes
every phase of school evaluatron P

~ The school and commumty _settmg, |

| o INCSS, 20 Seventeth St NV, Wadinglon, D.C. 20%
9 : #National Study of School Evaluation, Arlington, Va, 201 "
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The admrnrstratrve context

| School structure relaung to mulucultural/multrractal education

The educatronal progrum
Student personnel services.

| The process of involvement and dccrsron-makrng in rpultrculturai/ multtractal |
educauon ‘ r .

Change and tmprovement in multrcultural/ multnucral educatron -

* Evaluation of the school's efforts towards multrcultural/ multrractal educatron_\ L

Short-form survey rnstruments forboth students and teachers are also 1ncluded i
thrs document | . \

“ tII Currrculum Planmng

- Adseries of pre-servrce meetrngs dunng the month of August glves teachers and |
support staff an opportunity to prepare for the coming school year, -

- Teachers are grven their firad class assignments at this time. Course dcscnpuons o
“are prepared to acquarnt students with the content, prereqursrtes, requtremcnts and

credit of classes to be offered. Course outlnes, including objectives and activities are.

- also prepared and submitted to the dean of faculty and thecurriculum committee ofthe.

board of trustees.” At this time departments are asked to cvaluate the testbooks and

supplementary materials they planto use.$ Teachers are encouraged to work togethcr .

and in some instances.classes are taught by members of two of three departments B
Teachers are asked to integrate multicultural concepts and activities into their

-existing courses ather than having separate classes in ethnic studies. During the 1975-

76.school year the followrng courses included multrcultural themes:

English - III 1L IV survey courses  literature descnbrng the
(grammar, composition,  Lif¢ experience of Asian,
vocabulary, lterature)  Black, Hispanic and Native
%Sharon Rhutasel and ~ American cultural groups
Michael Seidenstricker |

"Ses the sample course outline, Appendix B, p. 0.
8See the Guidelines for Evaluating Textbooks, Appendix C, p. 49.

-



.

~ Spanish

French

Sociology

US. Hisory

N.M. Studies

Native American
Studies

: Spanish for Spanish
 Speakers
- *Marig Cordova Andrews

~ Other. Languages o

| HlSlOHC&] Survey -
- (research assistant)

* Historica Sufv:ey:‘ | K

\ Electxvc Ethmc therature
*Sharon Rhutasel :

TESOL.

*Maria Cordova Andrews

 Spanish for Speakers of
- Other I.anguages

Ffenéh for Speakeiu of

Orel Hisory
*Thomas Warder -

 phasis on the experiences

emphasis on speclﬁc ethmc ;;3 
works | o

mtroductxon to the language S

culture and norms of the
 English- speakmg US.for

~ intemational students

| cbmpansou&coutrastof‘the

Spanish and Enghsh -
speakmg cultures in the U S.

mtroductnon tothe language, .

* culture and ‘norms of select-

i edSpamsh-speakmg cultures |

mtroducﬂon tothe language,

. ‘culture and norms of France

: exanunatmn of recent

historical, soclologlcal

- and hterary trends in New

Mexico with special em-

* of Hispanic persons )

Regional Fol lore

*Thomas Warder and

- Shelly Gaunt (studem
‘reacher o

*Maria Cordova Andrews
and Beverly Grady

collectlon and exammatmn ‘

.of local folklore with

emphasis on the culture of

Hispanic New Mexico

: emphaSlS on the hlstory, :

contributions and customs
‘of Native American and

 Hispenic groups in New
~ Mexico

. examinatior of the history
. and contribution of various

. Native American groups

:



Environmental Sclence Ecology ~ examination of the rela-
‘AI Deeb tionship of Native American,
~ Hispanic and Anglo Broups
~to their physical environ-
; . | A ~ mentinthe past and present

Home Economics Foods I .. analysis and preparation
*Gloria Lueras Kidd . of Anglo, Chinese, Halian

~ Jewish, Mexican, Native

Amencan, New Mexican -

 and Spanish foods
b Music Chorus I, ILIN cmphasm on traditional and
. *Robert Boughton  modern music from English
- and Spanish-speaking
. Cultures |
An Indian Art “b‘ea'dwork, chclry niaking,“
o | o potery and sand painting
| Rcligioh | Sacred Dance introduction to religious
*Elaine Neuenschwander dancesfromvanousculturcs

Mercer
*Unit outlines d;véloped and taught by these persons appear in Sgcﬁon ll,‘beginnirig onp. 9,
 Other important aspects o curriculum preparation include the identification of

' resources for the educational program, planmng. special events and field tnpsandthc
prepatation of the calendar for the coming school year. | |

IIL. Identification and Utilization of Resources

A multicultural program necessarily draws upon the history, lterature, art and
life experiences of groups which have traditionally been ignored or misrepresented in
standardized curricular materisls. In onder to mest the need for multicultural materials
and to increase the quality of information available to students, educators must
depend on speakers, magazine amcles, popular filns and special publications, In
addition every community containg resources which can be used to enrich the
educational program of the schools; they have only to be identifed and wtlized,

12




Thc identification of speclal resourees is camcd outwiththe hclp of the adwsory

counctl, alumn, tuc..s, parents,teachers and library-media staff, Local mdlgcnous o
leaders, artisans, oral historians, political activists, business and professional people

canall be contacted through the extended school community. Often personswhoare
featured in newspaper articles or on television news programsare delighted tohavean . -
opportunity to talk with students. When someons with a particular skill or special
knowledge is needed, university or museum pcrsonn“x can suggest mdmduals or
groups to serve a5 1esources. \

Other insituions also constitute resources for the school Museums, hbmncs, N
rescarch centers, historic sites and universities are a few of the places where students
can further their investigations. The personnel of these institutions are usually happy
towork with young people. The school's own ibrary may providea wealth of material
and expert help in Iocatmg reources. Menaul's ibrary-media personnel have proven -
invaluable in preparing and dlsscmmatmg information for students and teachers?

During the 1975-76 schodl year Menaul was fortunate to be able-to call upon
many persons and institutions. Some individuals gave demonstrations of particular
skills, others related stories from regional folklore and still others served as technical

consultants for special projects. Teachers in many academic areas used resource

persons or took students to institutions ‘or sites of interest. The curiculum
development component of lhlS program would not have been posslblc without these
resources.!?

Consultants with personal knowledge and skills relatmg to the cultures of New
Mexico

aiss authors
composers musicians
dancers craftspersons -
cooks

Consultants with academic knowledge of other cultures

authors * folklorists
humanists historians
journalists museum personnel

scholars - travelers

*Set Appendix D. p. 50 for a descrption of ibrary-medi services during the 1975476 school year,
- ®Alistof resource persons wha served as consuhtants for Menaul s given in Apﬁcndix E pil,

a4
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o Persons'trained in the finearts -,
Cattits . aclors
- compogers ¥ - ancers
Comisians T museum pcrsonnel
‘thealerpersonnel o | S
Commumty members wrth specral knowledge aud slulls in tlrc screnoes, servroes: o
and business - - e
engincers medrcal personnel
1 psychologists sintists
" . legislators < . socral workers
“business persons
3.,“r Relrg%us leaders and phrlosophers BRI AR

Persons trarned in athletrcs and physrcal eduonuon

lnsututrons, groups and svesusedas resources L
v Albuquerque lnfer~Tnbal Pow-Wow Councrl
-~ Acoma Pusblo L A
" Chaco Cangon Nations| Monr.ment
"+ Chaco Research Center, UNM -
l Coronado Room, Specn.l Colloctrons Departmcnt
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RV %Elmknncho de fas Gblondnnus
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, | |
) \*" Maxvell Museum'of Anthropology | e
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o rv Schol Cileder

BT School culendars for saff and. student actwtues rnclude spectal events regular | o
L ‘mccungs,athleuu, major feld rips and assemblis, Thestalfcalendanspnmanlyfor AR

o w by administrators and isbelpfl i aloting time for assignments tobe completed |

and in plauung staff developraent activites, The school calendar is compiled by ~
students and teachers and serves a5 a master schedule of all activities takrng place, -

\ toutsrdc of regular clesses ‘ R
| r SCHOOL CALENDAR 1975 76 t
R | OCTOBER l975
B o Assembltes o o
| SEPTEMBER, 197 , speaker: Luis Jaramillo, “The Con-‘
Exchanges for first semester fluence of Cultures and Rnces in New‘ NOVEMBER 1975

15

* Colombian teacher, students
at Menaul (l scmestcr)

~ La Cienega, NM. 1 day)
Chaco Canyon Nat'l Monument -

- Mexico”

CimeEGE

Field trips | P
El Rancho de Las Golondnnas

(2 days) (pp. 32 and 36)

;,.l..tAssembhcs P BT
B speaker ermy Martrnez, “Chma \

inloer

| presentation Thanksgtvmst o “

DECEMBER, 1975

|  Programs

Christmas Program (p 45)

Small group projects

~exhibit for museum, “Chnstmas
in New Mexico”
demonstration on herbal teas :od
indigenous medicinal remedtes |
(“remedios”).

- Sacred Dance. Past and Present (p.28)

JANUARY, 1976

Assembly
film: “The Autobtography of Mrss
* Jane Pittman” |

, Exchanges for second semester

 Menau! teachers, students to
- Colombia (1 semester)
Choctaw student to Menaul

(I semester) (AFS domestic exchange) |

FEBRUARY, 1976

| ‘:‘Lu'narNew Year(lday) =
~speakers, film, presentations

~ small group projects (p. 40)

 MARCH, 1976

Mini-Week (1 week, March 8-12)
freld trips, exchanges, presentations,
" - small group projects (p. 41)

© Assembly
| speaker thhard Wechtcr “lndta

Small group protccts
-~ exhibit on Spanish colonial .
" furniture, Bicentennial show

APRIL 1976 "

Assemhhes | o
presentation: Black Heritage Wk (p. 43)

~ presentation: “The Pemtentes of N M "

(0.3

Exchangcs
Mexrcan teachers students (l wk)

¢

MAY 1976

. *Pow-Wow (p )

' ‘Graduatron |
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STAFF ACTIVITIES
1975.76

JULY

| Name personne’

advisory council
. project director
curriculum specialist

Plan staff meetings for August

NOVEMBER

Resource person
Jimmy Martinez

AUGUST -

Develop criteria for evaluating texts
& materials (p. 53)

[dentify cultural/ ethnic groups in
school population -

Compare and contrast cultural
components of population -

Hire research assistant

Contact university regarding student
teachers | |

Distrbute materials developed

previous year
Plan calendar of academic &
extra-curricular events
Make class assignments
Develop course descriptions and
outlines (pp. 51 and 52)
Conduct departmental planning

First semester begins

~ -OCTOBER -

SEPTEMBER
‘Review schedule of staff activites, Resezirce person
including deadlines for completion Luis Jaramillo
-~ of evaluations, outlines, etc. - ‘
 JANUARY ‘FEBRUARY
Evaluate first semester Plan and assign activtis for

Adjust classes and course offerings |
as necessary -

Second semester begins

Mini-week |
Contact resource persons

‘ Resource pérsons ‘
 DECEMBER R | Ruben Dario Salaz
| esource persons: .
| Johi Atagon Dora Ortiz Vasquez
Resource Person ~ George Stoumbis
Laverne Atkinson .Jan DeVries
- MARCH APRIL MAY JUNE
Resource pcrson Pre-registration for'students who | Make tentative class assignments | Assemble curriculum materials; edit,
will return in the fall | type, duplicate |

Richard Wechter

Resource peridn
William Greenbaum -

Identify special needs for the coming
year

by



'LANGUAGE ARTS

Engiish
[ Grammar, Composi-
‘ tion & Literature
- 1 faren
|
v
Ethnic Literature
Childrens' Literature!
TESOL
Journalism

Spanish -
§SS Spanish for Span-
ish Speakers
SSOL Spanish for
Speakers of Other
Languages

French

SOCIAL SCIENCE

Social Studies I, 11
Sociology: Oral History of
the 1960's and 1970
U.S. History
N.M. Studies
- Native American Studies

- World History

 Psychology

" BUSINESS EDUCATION

Accounting
- “Typing L, 11
17 Forkner Shorthand -
| Clencal Ofﬁce Practice

- Home Economics

‘-Furmture Making2

- COURSE OFF ERlNGS
Mensul School 1975-76

PRACTICAL ARTS

Music .

Band I, I

Pep Band
StageBand
Chorus I, 11, I1I
Guitar
Handbell Choir
Private Lessons

Foods ], 11
Clothing I, IT, Il
Furniture? -
Preparation for
Marriage
Preparation for
Parenthood!
Drafting I, I1, 111 N ‘
Woodworking At

Atvanced-Wopds Drawing -
Indian Art

Commercia] Art
scuchE& MATH "

General Science.
Biology

Physics

Chemistry

Human Physiology

Environmeyis' Seience

Mathematics
Pre-Algebra
Algebra I 11 111
Consumer Math
Computer Programming
Senior Topics
Independent Study

PHYSICAL
EDUCATION
Health
Physical Education
Coed P.E.
Swimming
Sports

FINE ARTS

RELIGION

" Religion in America

Religious Communities in
America

" Sacred Dance

Life of Christ

Old Testament Pentateuck

Peace Studies

Personal Existence

Impact of Religion in
American History

- Ethics

'Chnldrcns Literature and Prcparauon for Parenthood, team-taught by staff members from the English and Pracucal Ars Dcpanmcnts

2Furniture and Furniture Makmg team taught by thc mdusmal arts and home economics tcachcrs



Multlculturai Themes
in
Exnstmg Courses

. Multicultural themes can be introduced in existing courses without

- rearranging the entire curriculum, The criteria used for selecting -
. appropriate multiciltural themes should include the background.and
" interest of the students ; the cultural milieu in which the school exists

and the avan]ablhty of resources (speakers, muscums, special hbmncs

. and collections, music and dance groups, de)

The plans. prcsented in this section represent only a samplc of what -

"~ teacherscan do to intégate multicultural themesin their courses, given
 time; cncouragcment and ﬂexlble colleagues.

Department C - Course Subject of Study

‘Enghsh oy -'Enghsh lI(lOth gmde) The Diary of Amne
o | | Frank (drama)
o Soc‘ial‘Studi‘es US His'tory‘ ~ Regional Folk Lore
- Oral History of the = Regional Hlstory
- | ~ 1960 and 1970
. Home Economics ~ Foods II : Chmcsc, Itahan, |
| Jewish, North Amer-
ican, Spanish/Mex-
g - | ican American Foods
 Christian Education Sacred Dance: Religious dances
| | frons various cultures



| UNITTITLE

AN

DEPT. English

COURSE TITLE ~ Englsh I (10h Grade)
Drama«The Diary of Anne Frank
APPROX. TIME 3 weeks

To evaluate the effects of prejudice. -

PURPOSES - | SR |
To become aware of the nature and the effects of Nazism (or any systematic,
national hate campaign) on the victims of that movement. .

To familiarize students with the principles of drama.
To acquaint students with the literary expression of “uman tragedy.

RESOURCE NEEDS

Instructional materials

Goodrich, Frances and Hackett, Albert, The Dxarvof Anne Frank, New York ‘

N.Y.: Random House, 1952.

CONCEPTS

Anti-Semitism is a form of anti-humanism which can affect all people, not
just the immediate victims.

Authoritarian goverament may rcplacc instability with ordcr atan enormous
cost in human life.

No nation er people is immune to the threat of authontanan government.

STUDENT ACTIVITIES

Read the play,

Participate in an oral reading of the play—role playing.
Discuss the play’s most salient points.

Listen to a tape of a short radio dram.

Examine artifacts of the culture and times of Anne Frank,

Discuss the tragic consequences of prejudice and ourempathy with Anne Frank
and Mr. Frank.
Write a composition based on the literature assignment.

EVALUATION

Discussion participation.
Participation in role-playing.
Compositions.

Teacher conferences.

ADDITIONAL RESOURCES NEEDED FOR FURTHER UNITS

A film version of The Diary of Anne Frank |

A guest speaker who has persamally experienced fife ugder an authoritarian
regime and/ or life in a coneentsation camp (e.8, a Japanese American in-
terned during WW 11 or am American {c:mer prisoner off war).



; ‘(DEPT. ‘, : ‘ SocialS¢ience
COURSETITLE Urited Sttes Hitory
UNIT TITLE Régioml Folk Lore

APPROX {IME  One year (variable): can be taught as 1 separete
‘ unit or as an integral part of the US. Hxstory

J

RESOURCE NEEDS

*Instructions| materials ‘ ‘
Library books, articles, and other written matcnal onfolk lorc orfolk mcdxcmc.’

‘ Equxpman
~ Cassette tape recorder and blank tapes
~ Notebooks
~ Cameras and film
b
People

5‘ Community people cither vcrsed in folk medicines or folk lore.
 Guest speakers from the university to present historical background.
Teachers" aide to helpin research and logistics

CONCEPTS

The recolléctions of older people provide valuable informationabout our own
cultural background and how it relates to our lives today.

- Cultural beliefs may differ from historical facts in some instances and support
history at other times,

2l

- PURPOSES |
To lean the interviewing process "
To develop background in the student’s own culturc or othcr cultures.
To develop communication skills, -
To preserve regional folklore.

STUDENT ACTIVITIES -

- Take field trips to wsxl persons in their homes, -

Tape and transcribe mtervxcws conducted by studcnts
Conduct library research.

Photograph the persons and placcs visited.

Visit a herbarium or greenhouse,

Gather herbs.

Write a final report summarizing the acnvmcs and the mformauon leamod ‘
during this project. : ‘

(The students also prepared a collection of some of thc stories and lcgends lold
to them during this proJcct See Appcndle p. 59)

EVALUATION

Finished report of all information gathered.
Transcription of taped interviews.
Oral prcscnlatxon/dcmonstratlon of research

ADDITIONAL RESOURCES NEEDED FOR F URTHER UNlTS i

Books ;

Espmom Gilberto and Chavez, TxboJ EI Rio Abajo. [np nd avallable
* at Zimmerman Library, UNM)]

Chavcz. Tibo J., New Mextca Folklore of the Rio Abajo, Bishop Pnnt |
ing Co, [nd]



U e s Scinee

COURSE TITLE Ol Hitary o te 1960 and 90
: ~ UNIT TILE
APPROX, TIME. 9 weeks

Regionsl History

RESOURCE NEEDS

 Instructions] materials |
| Manuals: o

- Baum, Willa K., Oral History for the Local Historical Society, Nashville, .
Tenn.: American Assoc. for State and Local History, 197%4. .

Moss, William W., Oral History Program Manual, New York,N.Y.: Praeger
Publishers, 1975, -

“Handouts on interview process (prepared by the teacher) ~
Library baoks on specific subjects to be researched by students,
Equipment: ‘

Cassette tape recorders and tapes

People
Any person with a knowledge; opinion ¢ topics chosen by student.
Guest speakers prepared to give a historical overview of the 1960's and 1970's.

CONCEPTS

* Living persons are sources of current history of the immediate area, ~ & +

Interviewing isa skill involving preparation, questioning and listening abili
4
Information obtained from any source must bc evaluated objectively before
accepted as “fact.” :

n L

W
Yy
P

PURPOSES

xl‘o learn the process of collectmg and prcscrvmg oral hxstory
To involve students in recent history, ‘

To show students the conﬂxcls mvolvcd in mterpretxng mformatxon obta.ned
,, from pnmary sourccs

e

& STUDENT ACT lVITlES

ldentxfy 2 sub)ecl in rcccnt local hlstory whlch can be rcscarchcd using mter-
“ o views,

Sct upand conduct severali mtcmcws with dxffcrentpcop'e on thc same SUbjCCt
Transcnbc taped i mtcmcws

‘ % Synthcsxze and evaluatc gathcred 1nformanon
Conduct hbrary rcs::arch ‘material dealmg with chosen topic ofregxonal hxstory

L

.

E EVALUATION

a‘ Finished report on selcctcd IOpICS.

Evaluation of the lapcd interview conductcd by the- studcnt and tcachcr to-
A gcther usmgaform dcvclopcd for this purpos: : ~

ADDIT]ONAL RESDURCES NEEDED FOR FURTHER UNITS

4
i
‘ } Updatc toplcs 3 ncw dcvclopmcnts oecur throughoumev




| "’DEPE | Home Economlcs |
COURSE TITLE Foods N
| UNITTITLE  Chiese Foods
o APPROX. TIME 10 days
| J

o RESOURCE NEEDS
orcon i
Periodicals:.

Better Homesand Gardens Magazme, March 1976 pp 90 9] 104 “Amcnca.
~ the Melting Pot of Good Cooking.” :

Apartment Life, May 1976, pp. 72-78, “Urban Coolung Chmcsc
- Forecast Magazine, Oct, 1974, pp. F-32, “Around the World Dinners.™
Coed Magazine, Oct 1974, p. 18, “Around the World Dmners
| Books

‘Hahn, Emily, Caakmg of China (Faads of lhe World), Ncw York N Y
~ Time-Life, Inc., 1968.

" Miller, Gloria B., The Thousand- Réczpe Chinese Cookbook, Ncw York,
- N.Y.: Grosset & Dunlap. 1970.

- Map:
. Mapof Asia

~ Peole
- Speaker on condmons affecting Asian foods.

 Students familiar with Chinese cooking and tating habiss,

CONCEPTS

Climatic conditions in Asm affect the foods grown and eaten,
Population density has affected the quantity of food available as well as land
available for agriculture.

Fuel availability has affected cooking methods.

~~ Quick cooking affects flavor, color, texture, and nutrients.
. Traditional methods of Chinese cooking inchude stir fry, steaming.

Coaking utensils are very practical and useful; they were developed for the
~ conservation of food.

»

PURPOSES

- To acquauu studcnts with the foods and Chmcse food prcpamuon mc hods
To d:vclop B undcrstandmg of wny the Chmesc et what thcy eat, -

" STUDENT ACTlVlTlES

Read Coed articlefor brif background dcsonpuons of food and to develop an “ ‘_
- interest in food through recipes. B

* Invite 2 speaker to talk wnh the class on clxmauc ad soclal condnuons wluch_

' mﬂucnccAsmnfood Lo E SRR

| DISCUSS differences among countncs and tcglonal foods

. Discuss nutnuonal aspects of the ‘preparation of food and-of tho food |tself
. View.pictures. of cqunpment and utcnsnls to understand then usc in Chmeso

- cooking.

Prepare a table sctung usmg Chmcso utensils and docorauons :

‘- Plan and preparc 3 Chmcse meal.

| EVALUATION T
fw"Student projccts contacung speakers, scttmg 8 Chmese table

- Laboratoxy pamclpauon

_QunL P

| ADDITIONAL RESOURCES NEEDED FOR FURTHER UNITS .

Rescurch , :
The historical background on foods ¢f Ana

- The nutritional values of various Chines¢ mpodlcnts comparod lo foods

fanuhar to the students. -

s




B COURSE TITLE Foods I

1 DEPT HOme‘Ecoﬁomics

| UNITTITLE tslian Foods
| APPROX.TIME 5days

RESOURCE NEEDS

- Instructional materisls

Periodicals:

 Coed Magazine, Sept, 1974, p. 82, “Around the World Dinners.”
Forecast Magazine,, Sept. 1974, “Around the World Dinners."

Books:

Waverly, Root, Cooking of Italy (Foods of the World), New York, N.Y.. -
Time-Life Publishers, 1969.

People
Fuod service personnel at a local [talian restaurant,

CONCEPTS

ltalian food is more than spaghetti and pizza.
ltalian food differs with the area of the country in which it originated.

PURPOSES

To develop an awareness of the tremendous variety of focds Italy has to offer.

To learn how geographic location affccts foods in Italy, the U.S. and other
countrlcs

_J

" STUDENT ACTIVITIES

Read the articles from Coed and Foremsl magazines.
Discuss the equipment used in Italian cookery,
Discuss conditions that affect food in ltaly.

Plan and prepare an ltalian meal.

Visit an‘ltalian reitaurant‘s‘kitchm.

EVALUATION

Student project: arranging.and carrying out the v:sxt to an Italian restaurant,
Laboratory ,,amclpatwn ‘
Quiz

ADDITIONAL RESOURCES NEEDED FOR FURTHER UNITS

Research: =~ .
The effect of other European countries and cuisines on the foods of Jtaly.

" The effect of religion on talian cuisine.

The effect of Jtalian culsme brought byi 1mmxgrants onthe foods and life styles
of the U.S.

| o



DEPT. Home Economics |
o - PURPOSES
- COURSETITLE  Foods I | - To develop an understanding of religious and ethnic mﬂuenccs on foods of
UNITTITLE  Jewish Foods | | Jewih eople
- | APPROX.TIME = 8 days o ‘
\_ | _J \. J
RESOURCE NEEDS | o STUDENT ACTIVITIES
Instructional materials | | - E Read the brief dascription on the preface of Jewish Cookery,
Periodical: View pictures out of Better Homes and Gardens,
Better Homes and Gardens, March 1976, pp. 2, 93, “Traditional Cooking”: Discuss the meaning and implication of the Jewish dietary laws.
PP 105, 108, 109, “America: the Melting Pot of Good Cooking.” ~ Plan and prepare a Jewish meal.
Books: Visit a Jewish Kosher kitchen,
Leonard, Lead W, Jew:sh Cookery. New York, N.Y.: Crown Publishing, ‘
he. | EVALUATION
Eat and Enjoy, Phoenix, Az.: Phoenix Chapter of Hadassah, 1968. o
‘ ‘ - Laboratory participation,
CONCEPTS | Qi
The Jewish religion prescribes strict cietary laws which influence the selection . | ' ADDITIONAL RESOURCES NEEDED FOR T TURTHER UNITS
and preparation of foods. | -
Kosher foods have been carefully prepared, oftcn by a rabbi, inaccordance with Research: ‘
Jewish law. | The history of the development of Jewish dietary laws,

The traditional foods used on Jewish feast days,

* Additional information on thc dietary laws, customs acd recipes of Jewish
cooking,

%




Home Economics
E TITLE Foods 11
ITLE Native American Foods
)X. TIME 12 days

e

PURPOSES

To dcvc'op an undcmtandmg of ccologlca]ly sound methods of growmg and
acquiring foods—mettods used for centuzies.

RESOURCE NEEDS

onal materials
l:

Homes and Gardens, March 1976, pp. 84-86, 95, 100, “Amcnca, the
ting Pot of Good Cookmg

Z., Southwestern Indian Recipe Book, Palmer Lake, Colo.: Tilter
s, 1973.

8 FablolaC Historic Cookery, Santa Fc N.M.: Vergara Printing Co.,
.,

opi Indians

aking: a Laguna Pueblo Indian woman
olklore: a Laguna Pueblo Indian man
ooking: a Navajo Indian woman

CONCEPTS

ten by Native Americans are primarily easily accessible, natural foods. -

s are easily stored and are relatively non-perishable.

lo Indians in particular are able to maintaina balanced diet from their
s. ‘

ovens {hornos) are an ancient and effective means for baking.

ERIC

Aruitoxt provided by Eic:

STUDENT ACTIVITIES

Read brief histories of Native American foods to fanulxa"zzc themselves with the
topic itself. :

See film The Hopi Indians. It dcals with typical southwestern Native American
tribes' customs, foods, weaving, etc.

Plan and go on a ficld trip to a puebla to assist with traditional bread makingin
an horno.

Photograph the bread making process.

. Develop a script for slides of the field trip.

Discuss nutritional aspects of Native American foods on the Southwcst

Discuss and analyze the effects of Spanish culture on Native American foods.

Discuss methods used in preserving foods of the Native Americsn. '

Plan and prepare a mea) of typical Native American foods.

Help a guest speaker prepare traditional food such as chili stew and herhal tea.

EVALUATION

Script written for slides.
Laboratory participation.

Quiz.
ADDITIONAL RESOURCES NEEDED FOR FURTHER UNITS

' Develop nutritional analysis of typical foods.
Research: i
The types and purposes of food used by various groups during feast days.
The traditional male and female roles in providing or preparing food.



| DEPT, Home Economics: 1 R PURPOSES ‘ o SR AN
COURSE TITLE - Foodsll -~ - o | o developan awareness of thc cullural and chmatlc condmons afl‘cctmgfoods 1
o o ‘ e | eatenina country. X
UNITTITLE  Spanish/ Mexlcgn-Amencan Foods | To develop an undcrstandmg of the nutnllonal valucs of 2 tmdmonnl Spamsh
| Co | | | and Mexican menu. T |
~ APPROX. TIME 10 days : e _‘ L -
\ y \ - y,
o  RESOURCE NEEDS  STUDENT ACTIVITIES |
Instructional materials - Read the article on various Spanish meals. Discuss advantages and dlsadvan
- Periodical: tages of this cultural pattern (5 meals dmly) |
Coed Magozine, March 1975, pp. 31 36, “Around the World Dinners.” Compare Spanish and Mexican food !hrough discussion,
‘Books: | - Discuss nutritional values of Spamsh and Mc)ucan foods (handout).
- Salom, G.S. and Aaron Jan, The Artof Mexican Cooking, Ncw Yok NY: Become familar with equipment used to prepare 3P°°131 dishes.
Doubleday, 1965,  Set a table using decorations'to add colorful flavor fo colorful food.
- Manualde Cocina (Recetario), Madrid, 1964, Seccion chcmna deFETY. ~ Plan on¢ day's meals and prepare them. Students come in bcfom class for
de las JONSS. desayuno, ete,
Norman, Barbara, The Spanuh Cookbook, New York, N.Y.: Atheneum Hclpa guest speaker prcparc torullns and discuss Ncw Mexican foods eaten on -
~ Publishers, 1966, ‘ ‘ ~holidays. : ‘
- Pamphlets: |
Caloric Guide 1o Spanish Foods, Bowes and Church. | EVALUATION :
Estimated Calorie Count for New Mexican Food: Public Service Co. of Laboratory p‘mic,'pm
New Mexico. ‘ Quiz. .
Mexican Food—A Hot ldea for Health, Howard snd Burgess o |
Hlpndst‘);l)l on the nutrient content of New Mexican fOOdS (SCC Appendlx F, ‘ ADDIT]ON AL RESE ARCH NEEDED FOR FURTHER UN"S t
| L Research:
People : The historical background on the development of foods and agriculture,
Mexican cooking: & woman recently arrived from Mexico. The traditional foods of various Spanish provinces and thm effect on New
Spanish/ Mexican-American cooking: a Mexican- Anesan woma, esidnt " Mexican food habis. |
of Albuquerquc ‘
CONCEPTS
[n Spain five meals are eaten daily, but they are much ightee than most Amer-
~ ican meals.
‘New Mexican cooking has becn greatly affected by Indisn, Spanish and
~ Mexican foods. ‘

Climatic conditions influence the foods people eat: the Spunisk use seafood in
their cooking; Mexican cooking relies heavily on corn; Ncw Mexican dishes
ane oftcn made with cluh

s 98




; DEFT . Chrlstinn Educmon
counsa TITLE Slcred Dance B

| APPROX.TIME ~ One Semester

| wm'osss

T plfm 3 rAogram for the schal rcsullmg from study and practlcc

RESOURCE NEEDS

lnstmctlonal m(erhls
Books, -

Taylor, Margaret Fisk, ATime to Dance Symboln Movement in Worsh:p,
Philadelghia, Pa; United Church, 1967.

 Sachs, Curt, World Histor of the Dance, New YGrk N. Y v, W Norton‘
& Co,, 1963.

| Audio tapes with the following selccuons

Mayim (Isracb dance), Electronic Danch The Lord's Prayer, Thc Giftofthe
Simple, Lord of the Dance, How the Green Blade Riseth, Make Me she

- Instrument of Thy Peace, Wade in the Water, Prepare Ye the Way of the
Lord, Jesu Joy of *an's Desiring, Stabat Mater, Joy-Joy-Joy, Turn-Turn-
Turn, Psalm 23, Ther's a New Wird Blowing, Doxology, U Come Em-

masnel, Mary Mary, 5o Tell It on the Mountain, Th*y'll Know We Are

: ‘ Chnstxans, Jubdale Deo.

| CONCE:’-‘Tb
Dancc and physxcal rovement have been 'ahd means of rchgxous 2xpression
through history. ‘
Each culture develops its own spacific ways of sacied expression.

- Dancing requires physical coordination a~d strearth, concentraticn, coopera-
tion, interpretation and creativity.

To explore the hmory of denct i in Chnsnamty through actual movcmcnt
To familierize uach student mlh thc atmosphqrc of dance in rehglous hnstory
To werk on a.tual dance tcchmque cxprcsslon

: STUDENT ACTIV]TIES
3 Par'lcxpate in exercises to develop “centering” of the body

Learn and perform the Hova, the Tratta, electronic dance, i nterprcnvc dance,
voga, meditation and mime.

- Disrust the hustory and meaning of Jewish dance, Medieval dancc carly Chns

tian dance; Eastern Orthodox dances, Europeanand Amencan dances ofthe

~ [7th, 18th, 19th and 0th centuries.
" Flan the recital or progrum to be givsn at the end of the course choosmg music

and dance 1o be pcrformwd

 Write the narrative for the program, ‘
Design and r:ake costumes 27d props for thc program

F2sent the prograix to tkc school.

EVALUAT!ON -

Individual and group participation in dances and exercists.
Ixcividual choreography.

Partisipation in final program. -

Written term vaper.

 ADDITIONAL RESOURCES NEEiED) FOK FURTHER UNITS ~°

Materials from the Sacred Dance Guild of America (2514 Union S.E.,Grand
Rapids, Mich, 45507); Dance Horizcaz (1801 East 26th St, Brooklyn, N.Y.

‘  11225): Dance Mant (Box 48, Homecrest Station, Brooklyn, N.Y. 11229).
"~ Workshop on sacred dance ¢* American Indias.

Rescurce person on Jewish and Greek Orthodox dance,

v

oo
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. novel md by the entire class,

APPROX. TIME - 9 weeks

" ( PURPOSES

| DEPT. - English
COURSE TITLE  Ethnic Literature
UNIT ETITLE Thls course s divided mto four units, one for each :

__ | J

o RESOURCE NEEDS

Instructional materials
" Books: ‘ ‘
Borland, Hal, When the Legends Die, Philadelphia, Pa: Lippincott, 1963.

* Griffin, John Howard, Black Like Me, New York, N.Y.: New American

‘Library, 1980.
Hesse, Herman, Siddhartha, New York, N.Y.; Bantam Books, 1951,
Potok, Chaim, The Chosen, Gregnwich, Conn.: Fawcett Crest Book, 1968.
Other books included or substituted:
~Anaya, Rudolfo, Bless Me. Ultima, Calif.: Quinto Sol Book. 1972,
‘Buck, Pearl, The Good Earth, New York, N.Y.: Grossett & Dunlap. 1931.
Cleaver, Eldridge, Soul on Ice. New York, N.Y.: McGraw-Hill, 1968,
La Farge, Oliver, Laughing Boy, New York, N.Y.: Houghton Mifflin, 1941.
Leong, Monfoon, Number One Sun, San Francisco: East; West Publishing
‘ Co., 1975,
- Waters, Frank, The Man Who Killed the Deer, Chicago: Sage Books, 1942.
~ Wright, Richard, Black Boy. New York, N.Y.: Harper & Bros,, 1945,

CONCEPTS

Basic concepts to be included in the course will be listed for the specific books
read by the entire class.
Black Like Me .
Sensuality and morality (as discussed by thc author)
“Uncle Tom
*Jim Crow"
Passive resistance
Stereotypes of various groups of Blacks as discussed in Soul on Ice.
Rearing of children as discussed in Black Boy.
Basic. ideas of: Gandhi, Martin Luther King, Marcus Garvey, Black
- Panthers ‘
The Chosen
- Basic principles of Judaism
Basic divisions of Judaism (Orthodox, Reformed, etc.).
Concept of “The Chosen™ '

&

Through a study of literature: : :
1. To introduce the student to and develop his or her undcrslandmg of a
vaniety of cultures and ethnic groups. .
2. To develop the student's understanding of thcslmllantlcsand dxffcrcnces :
amang a variety of cultures and etinic groups.
3, Toencourage the student to see the possnble validity of incarporating por-
tions of other cultures into his or her own philosophy and lifestyle.

4. To improve the student's composition skills and vorabulary. - - - ) |

STUDENT ACTIVITIES

Read and discussthe assngncd lterature,

Keep a vocabulary list from the rcadmg with terms such as passive resistance,
Satyoraha, sensuality, Yiddish, asceticism, inquisition, Nirvana, pogrom, etc.

Write a paper which develops the student’s undcrstandmg of some specific area
of the material, ‘

Completcacrcatwc project such as wrmngasencs of haiku, mnkas, orother o
forms of poetry; making a series of posters with appropriate captions; com-
pleting a photography project; writing and performinga musical project; pre-
paring a mobile, collage, frieze, etc,; writing selections imitating the style of .
Gibran; preparing and pérformingadanccprojcct writingand recordinga
radio type presentation, writing a choral reading and leading thc class in per-
forming it

Complete an independent study project.

Participate in drama activitiessuch s role playingand writingand pcrforml nga
one-act play.

Present oral reports to the class. .,
Participate in debate. ‘ \

Prepare foods which are a part of lhc culture or ethmc group being studied
(where appropriate, traditional methods of serving and eating should be
incorporated into this activity).

Plan and carry out field trips.

EVALUATION

Class participation,
Essay fests. - |
. Compositions, research papers, etc.

k1l



Background of pcrsecuuonandmqulsmons(sccuomlrom TheSaurcewould .

be helpful here).
Basic traditions and customs
Rearing of children

Siddhartha
Man in union with nature
Nature for man to enjoy and revere
" Future oriented
Improvement of self
~ Identity found in self and nature %2 :
Individualism, to a point, then union with universal soul
No competmon but often little concer:; o community
Ultimate goal is to eliminate feelings
Sensory and extra-sensory perception
Art and poctry primary
Cyclical view of the universe ‘ ‘
. Freedom from physical demands and ultlmatcly from reincarnation

When the Legends Die
Man in union or as one with nature

Nature for man to enjoy and revere rather than conqucrand use thought-

- lessly
[dentity found within self and through nature
Cyclical nature of existence
Belief in the fundamental goodness of man and the universe
Extra-sensory perception

With.regard to “extrasensory pcrceptlon. the followmg comment by N..
Scott Momaday on what he calls “a vision beyond limeang place may ‘

be helpful to thc teacher:

“This native vision, this gift of secing truly, wnhwondcrand delight, |

into the natural world, is informed by a certain attitude of reverence
and self-respect. It is a matter of extrasensory as well as sensory
perception, I believs. Inaddition tothe eye, itinvolves the intelligence,

the instinct, and the imagination. It is the pcrception not only of

objects and forms but also of essences and 1deals asin this Chnppcwa
song:

as my eyes

search

the prairie |

[ feel the summer

in the spring

Even as the singer sees into the immediate andscape, he perceives a-

now and future dimension that is altogcthcr remote, yet nonetheless
real and inherent within it, a quality of evanescence and evolution, a
state at once of bcmg and of becoming. He beholds what is there;

tothing of the scene s lost upon him. In the integrity of his vision heis

-~ wholly in possession of himself and of the world around him; he is
qumtcsscnually alive.

Most Indian people are able to see in thcsc terms. Their view of the
world i peculiarly nativeand distinct, and it determines who and what
they are to a great extent. It is indeed the basis upon whxch they
identify themselves as a race.”




1 DEPT. Social Sludiés
COURSETITLE  New Mesico Studis
UNITTITLE Chaco Canyon
APPROX.TIME 3weeks

PURPOSES |
To learn something about the ancient Pueblo Indizi of the Sou!hwestcm us.

" To become aware of the similarities between the ancxem Pueblo people and

ourselves.
To participate in the planning and construction of a scalc model of a Pueblo

RESOURCE NEEDS

Instructional materials
~ Newspaper.
Albuquerque Journal, Sunday. June 8, I975 “Chaco Canvon Consldcred
without Equal.”
Peindicals:
Arizona Hnghuan May 1951 (entire |ssue) “Earhcsl lnhabuams of lhe
Southwest,”
Ara ana Highways, February, 1974 (entire lssuc) “The Prehistoric Pottery of
the Southwest.”
Arizona nghums. July, 1975, “Prized lndlan Baskets”
New Mexico Magazine {Articles have .ippnarcd in many issues; see index to
New Mexico Magazine.)
- Pamphlets:

“Basketry, The Versatile Ar," March 2-June 7, 1975, UNM Press Maxwell

Museum of Anthology.

“Chaco Canyon National Monument, N.M." U.S. Park Scrvme(avallable at.
the Momument). ot

“Pucblo Bonito,” U.S Park Service (available at the Monument).

" Books;

Worminglon, H., Prehistoric Indians of the Southwest, Denver: Denver
Museum of Natural History, 1970.

Other:
Pueblo Bonito diagrams and ﬂoorplans(a\anlablu at The Chaco Center, UNM)
Vasquez, Edmundo, “The Rio Grande Pucblo Indians: The Nineteen Pueb
los™ (mimeograph, nd) ‘

-+ People

Anthropologist from the Chaco Center at UNM

Rangers at Chaco Canyon

Museum personnel experienced in the preparation of exhibits -
Sculptor to teach modeling for the figures in the exhibit.
Potter to advise on the preparation of the clay bricks.

Q

CONCEPTS

The pcoplc who inhabited Chaco Canyon were accomplished farmers who

 used sophisticated methods in their building and cultivation.

At one time the geography at Chaco Canyon was much more hospitable than it
is today, :

Over-population and over-cultivation at Chaco Canyon caused a change in
geography, forcing the people to leave. R

Maintaining an ecological balance is an ancient, universal problem.

STUDENT ACTIVITIES

Read books and articles about Chaco Canyon.
Prepare a list of questions about Chaco and the people who lived there.
Visit the Chaco Center at UNM in preparation for field trip.

Plan and carry out a two-day field trip at Chaco. Use the list of questions as
guide to observation (see page 37); take phologmphs and or sketch selected
features; record the lectures and explanations of the guides.

Plan and construct a scale model of Pueblo Bouito. Obtain diagrams and floor
plans from the Chaco Center; model and fire miniature clay bricks to con- -
struct the walls of the pueblo; construct the walls using gluelo jointhe bricks,

-~ paint the walls with adobe-colored tempera using sand to give texture,

Model miiature figures af wax and miniature pots of clay for display with the
scale model.

EVALUATION

Class participation.
Research and written reports.™ < """ "

Quiz.

32
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| DEPT.  Social Studies

 COURSETITLE ~ New Merico Stuies B
~ UNITTITLE fhe Penitentes

| "APPROX.TIME 4 weeks

- People

" RESOURCE NEEDS
Instructional materials
Books: |

Beck, Warran A, New Mexico: 4 History of Four Cemuﬁ‘es, Norman, Okla.,
U. of Okla. Press, 1962.

Boyd, E., Popular Arts of Spanish New Mexico, Santa Fe, NM Museumof .

New Mexico- Press, 1974,

Darby, The Brotherhood of the Penitentes, Glonela N.M.:Rio Grande Prcss":

& Co., 1893, 1968,

Salaz, Ruben Dario, Cosmic: Thé’ La Raza Skelch Book Santa Fe,N. M L

Blue Feather Press, 1975,
bpcclal materials:

“Caneta de la muerte, bultos, matracas, crucrf ijos, candalabra, to be con-
structed by students and used in the presentation. Slides showing the vil-
Lages of northern N.M., to be taken by the students and used in the pre-
sentation,

Persons from northern New Mexico who were Penitentes or who had some
experience with the Pcmtcntc cult (friends and relatives of students and
staff) :

Student and staff participants for presentation

CONCEPTS

Sociological factors, such as isolation, sometimes influence and change a peo-
ple's reiigion,

Lack of understandingcan causcarchglous groupto bccomc separated fromthc
mainstream religion of a people.

Customs or traditions which are no longer necessary to a people's daily life wil
eventually disappear.

3

W

 PURPOSES

To learn something about the Penitentes of New Mexico. -
" To become acquainted with some of the beliefs of the Penitentes,
To develop an understanding of a group of people who had great influence on
- New Mexico history and heritage. ‘
| To participate in a special presentation on the Penitentes,

STUDENT ACTIVITIES
Read handouts prcparcd by the tcacher and selections from thc books used as
texts and supplcmcnlary material, .

Discuss the various pcrspccuvcs with which the Pemtcntcs have been viewed
and the students’ own opinions of the Penitentes, - :

- Conduct research, using wrilten sourccs or interviews with primary sources,

regarding the architecture, art, music and literature of the Penitentes,

. Plan a presentation which will interpret selected aspects of the Penitente cult.*

Plan and construct the specnal materials necessary for the prcscntatlon
Give the presentation at an all school assembly. |
*Notes on the presentation; - :
The class should begin the presentatlon wnh an mtroductlon to inform

* the audince of what the Pemtentesarc and how they were important
to New Mexico history, - :

Itis best if one or two ceremonies of the Pemtemes arechosen to prcscnt ‘
- instead of trying to present everything about them. We chose “El
Encuentro” (The Encounter) and “Las Tinieblas” (The Twilights).

Forthe encuentro, slides of a small northern New Mexico town were pro-

jected onto the screen to show the actual route of the ceremony, The
students were dressed in black in order not to reflect the slides and to
add a feeling of shadows. While walking in place on stage, the students

. appeared to follow the route, even to the extent of turningand winding
as. the street scenes flashed on the screen. Alabadas were sung by
another group of students off stagc People, shdcsand music had to be
synchromzcd ‘

The Tinieblas were also done while clides of Samos were projectedas the

‘background on the screen. The Stations of the Cross were read byone
student, another student would extinguish one of the candles on the
candelabra and a slide ofa Santo would Nash on the screenasthie oise™
of rattles, chains, rumbling.and pounding came from behind the
screen. The presentation ended with a slow procession of Penitentes
filing out to the sound of a longly flute. At the end of the procession -

“two students brought the death cart off the stage and-out through the

~audience. Finally, all lights were extinguished and the auditorium was
left completely dark

EVALUATION )

Class pamclpatlon Research and wnttcn rcports sz :
Partmlpanonm theprcscntauon R o 81 o



.!‘ T N L

egratlon of Specnal Umts
nto Exnstmg C@@lrses

L

A

Some courses lend thcmsclves to the integration ¢ sjjecial units into
the regular schedule of study Among 1hu§c which are most conducive
to the creation-of special units are social studies, languagc artsand fine
arts, It is sometimés possibte to include special units in'science courses

also, 5 was doge in the instance deseribed here,
. ::." R 5
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Sciénce * Envionmentl  Chaco Canyon
) “Science |
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DEPY  Sclence

COURSE TITLE  Environmenta! Science
| UNTTITLE o Canyon
APPROX. TIME. 2 weeks

RESOURCE NEEDS

L lnstructlona. materials

! 1lmsjnps

- Eeology & Man Series, Sets 1,2, , McGraw-Hill Films

Field guide prepared by the teaches see below)

. Workshe prcparcd by 1hc teacher (sec Below).

Other instructiona! materials and resource people needed for this tnp are

* described in the *Chaco Canyon™ Unit on page 32.

Students and teachers going on the trip will need camping equipment, food and
weter. They should plan to spend at least one night on the site.

Field Guide to Chaco Canyon

History |
The first people were nomadic hunters who gathered wild plants and lived at
campsites. 2000 years ago a change occuired. The ancestors of the Pueblos
intioduced domestic plants—corn, beans and squash. Village lfe developed.
With the development of farming there was spare time for arts and crafts and
religious patterns to develop. Social structure became more complex. Cver-
papulation resulted. Pines were cut down for houses, wood for fuel. Erosion

resulted. The water table dropped. Run-off was great; water became scarce -

and the people left.

Tre¢-ring dating:
The life history of almost every treeis revealed byits own crosssection—each
{ ar's growth being recorded by a new ring. If any given ye:. has been one of
seanty rainfall, the partic: tar ring for that year will be relatively thin and
conversely, If the rainfall ha, beenabu ndant, there will be a corre: vondmgm
crease in thickness of the annual ring. Periods of érought or excessive mois-
ture, jt nas been learned, tend to repeat themselves at fairly regular intervals

: rcsultmg. thus, in & more or less arderly sequence of thick and thin annual
rings which do not vary toany marked dcgrce inallthe trees of any one district.

Certain of these ring series possess individual features that quickly identify

 them no matter in what locality they may be found and these are naturally

utilizcd by the mw'sugator as kevs to the problem he s seeking to solve, Whal
is true of living trees is likewise 1 a¢ of dead trees and beams or roofing tim-
bers from prehistoric ruins such as Chaco.

lfam overlapping series of annual rings can be discovered, that s, if a given
ceofri rings an be found bothi ina beam from one ofthestructuresam 4

PURPOSES B ]

To acquzrc an undcrstandmg of the importance of ecological pr1nc1plcs in thc
past, present and future.

‘To practice and refine observation skills.
To realize the co sequences of violating ecological principles from first-hand

experience.
1‘@3 f \\v/ .
OBJECTIVES
Students will cooperate in setting up camp, cooking, cleaning, touri:3 and -
completing workshtts.

By responding to questions on the worksheets, students will demonsirate an
understanding of the factors whlch led 10 the exodus from Chaco.

To apply ecological principles in our study of Chaco Canyon,
Specifically:
Relauonshlps among living_things and between lmng lhmgs and their
environments,
Identification of the biotic and abiotic factors.
Succession in communities.
Energy relationships.
Adaptations to environment,
Man's role in upsetting ecological balances.

STUDENT ACTIVITIES

Pre-Trip Activities
Visit the Chaco Center af the Umversxty of New Mexico to become acquamted
with the activiiy and studies going on at Chaco Canyon.

View Ecology and Man Series of filmstrip
Discuss ecological principles:
"~ Introduction to Ecology
Change in Ecosystems
Erergy Relationships
Habitats and Niches
Populations and Biomass
Adaptations to Environment
Man-managed'l'icosystcms
Management of Water
Management of Sl B 16 |
Ecology of Farming
Competitive Land Uses
Human Ecology
Identify thr most common plants and animals found at Chaco.




Iree stil hvmg it mll be possxblc to dalc thc formcr wnh rcasonablc -
exactnes:

Questions not f ully answered: Did forcsts once grow in what are iow desert
communities? Were former forests exhausted in the construstion of the
Chaco viliage or has the climate so changea with the passing v years as to
have “lotted out the forests and to have checked all subsequent atempts of
nature to replace the trees that were?

Fauna aad flora of Chace Canyon.

Antclopc. American Pronghorn (Anulocapra americana)
‘Badger (Taxidea eaxus)

Bear, Grizzly (Ursus horribilis)

Beaver (Castor sp.)

Bison (Bison bison}

Bobcat (Lynx rufus)

Cottontail Rabbit (Sylbilagus am‘uoon.)
Coyote.(Canis latrans)

Deer, mufe (Qdocoileus hemionus)

Dog (Canis famifiaris)

Elk {Cervus canadensis,

Fox, red (Vulpes, sp.)

Fox, gray (Urocyon cinereoargentus)
Mountain lion (Felis concolor)
Mountain sheep (Ovis canadensis)
Porcupine (Erethizon sp.)

Prairie dog

Wood rat (Neotoma mexicana)

-

Fauna ioday:

Mule deer
4 merican pronghorn antelope
- Badger
Por~ipine
Boboat
Giwy fox
Red fox
Coyate L
Praivedog ‘ '
Jack rabbit P
Cottontail rabbit
Chipmink
Ground squirre! Lo
Mice SRR
Rats !
Flora of Chaco Canyon S
Theflora of Chaco Canyonisnot . ymtabundancc norwxdcdwcrsnt' catior,
Three superficial groups of vegetation are apparent; -
8) Annuals, such as tumble mustard and water leaf which spring up quici-
ly after the frost has left the ground, flower and die by mid-June.
b) During this same period many of the perennial herbs, as the penstemon-
and larkspurs, and most of the shrubs, flower while others of this type
do not flower until after the storms of midsummer. SR
¢) Lastly, the trees and larger shrubs have until recently formed butasmall
part of the natural scene and have been confined to sheltered brcaksand
the higher parts of the mesas.
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* Plan and cam' cut or-,paratlons for the tnp dppomnng commmccsto‘bc
. sponsxblc for groip :qmpmcnt food, waler; fi ire 2nd transportatxon

Rcad and Giscuss e t" [d gulde inclss 4 3 ta,
FuldTnp‘*"nw R 2 . ¢ S
~Set up w"'g éf% L

@Organm ofthe commltuis for cooking, wcamng S
Hike thr

hc canyon, * 4
o Couiglete - asheets 2

Q ! ?'!‘:‘«
LY

Wc uidess | ‘
Tour the rins, e
Collect soil samples.
Collcct water samples

Post Trip Actwmes
' stcuss tnp actlvmcs
Completc worksheets,
fz, Prcparc a prescntanon usmg pxcturcs taken at the site.
Conduct soil tests..
Analch water samplcs
Role play the following situation:
- Halfthe class will represent the pcoplc of Chaco Canyon lmng in thcthnvmg B
yearof I0AD,
The other half will Tepresent peoplc oftoday who have turned theclocksback -
'to 1000 A.D: and are going to Chacoto glveadwccaboutmanseffccts on
. the cnwromnent. :
Thc people of Chaco are gomg to rcsent this since thcy need sheltcr md
“ warmth.
Thu visitors will need to dcfcnd thcxr position as well as come up withalter- .
natis plans ‘ ‘
Devclop a'slide presentation co'npanng man's misuse of his environment today,
and Chaco Canyon 95 an end of man's misuse. S

* Chicu Canyon Worksheet

1, How does the cutting of tre;s‘affect the avaxlablhty of water]

a ¥ Whal is the significance of ":¢ dating?

3. What might high infant mortality rates ndicate? ]
4, Make 2 lst of all the factors which wotld be clues for reconstructing in -
writing what Chaco Canyon was fike 1000 years aga, o
5" “Bastd on.the above  clues describe how )Qmﬁ( Chacp Canyon waleOO .
.. Yearsago. . h
* 6, List and dcscnbc tbc possible factors wluch led to th: abandonmcnt of - -
”. Chaco Canyon .
* 7. List and descnbe the biotic and ablom‘ factors at Chaco (in gencral)
‘8. What, if any, are the evidences of succession at Chaco Canyon? |
%9, What are the limiting factors at Chaco? List
10. What are-the prominent colors oflhc flowers at Chaco!

& L How: many different wildflowers did you see? Name at least 4. -

12. How raany dxfferc it *inds of lreels dxd you sec? Namez



Canyon floor
The canyon floor is dominated by:
black greasewou
saltbrush
- sagebrush
rabbitbrushes

The exposed soil of the canyon varies from poorly drained areas of clay with

a high percentage-of alkalinity to sandy, well-drained fanes at the outwash of
side canyons. These soils support a variety of grasses:
© sideoats grama
blue grama
broom grasses
\nldrye
Indian ricegrass
New Mexico featergrass
bentgrass
common reed
tumbling Russian thistle
Trees (confined mainly to the arroyo bed):
narrow leaf cottonwood (Populus angustifolia)
tanceleal cottonwe :d (Populus acuminata)
Fremont cottonwood (Populus fremonti)
coyote willow (Salix exigua)
peachleaf willow (Salix amygdaloides)
five-stamen tamarisk (Tamarix pentandra)
ntermediate Zone -
Between canyon floor and . 52 top lies an intermediatc sone:
Eriogonum, wild buckwhea:
Tumbleweed
Sandwort
Larkspur
Golden corydalis
Tumble mustard
Locos
Flax
Evening primrazes
Milkweed
Physaiis or ground cherry
Indian paintbrush
Penstemons

Upper Mesa
Yucea
Golden currant
Cliffrosz
Come . chokeberry
Wild olive
Finyon
Juniper

13, How many dxffcrnnl kmds 0( blrds did vou seeq Name 2:
14. How many different kinds of animals did you see? Name 4,
15. From the above lists, chart at least Wo possible food chams

16, Would you deseribe the ecosystem at Chaco Canyon asa <tablc or unstable
one? Explain. - ‘

17, "What kinds of tﬁmgs is the Forest Scrvncc domgtostablhzc thc ccosysth at

Chaco? Interview one of the Rangers.

8. Finda log—-count the number of rings, Sketch the rings to indicate times of
drought and plentiful rain,

19. Take water and soil samples. o
20. What s the overall Iesson to be learaed from Chaco Canyon’
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Speclal Events w1th
Pluralistic Emphasns

Emompassmg Part or All
of the School

Throughout the school year: speclal events and hohdays are.
celebrated as part of Menaul's total program. Each year brings together

| 2 adlffvrem group of students and staff who leave their individual mark
| on uic community, During the 1975-76 academic year Menaul -
 celebrated five ‘major. events which involved the entire school

populatior: Rlack Heritage Day, Lunar New Year, Christmas, a Pow- |

Wow and Mini-Course Week,
August staff meeting, Those teachers who wanted to help sponsor one of
the appropriate dates. Resource persons were then identified who could

help with the planning anc komplﬁ*uon of theevent,

Event O Time ~-Content

Lunar New Year  One day in January- Vanety of min-
Celebration February (varies ~ courses about Asian

" Preliminary planning on cach major event was begun during the

the special activities discussed their ideas with the principa| and selected

each year according, culture in which all

“tothe lunarcalendar) - students participate‘

Mini-Course Week ~ One week in March ~ Regular classes are

suspended to permit

students & staff to

participate in a vari-

| ety of mini-courses
Black Heritage Day ~ One day in April Assembly nrogram
| for. school, pecial
displays, speakers

| for classrooms
Pow-Wow One ovening, Octo-  Program of dancing,
| ber-May (may be held singing ‘and fellow-
any time) ship for and by Native
| S American groups
Christmas Program ~ December Music programincele-

- bration of Christmas

0



DEPT. Humanities -

SPEC]AL EVENT: Celebration of the Lunar New Year
- AFPROX: TIME  1day

RESOURCE NEEDS
Ifstructional materials -
Books;
Gaer, Joseph, Holidays Around the World, Boston, Mass.: Brown & Co.,
1953.

Nagel's Encyelopedia-Guide: China, Geneva, Paris, Munich: Nagel Pub-
lishers, 1968.
Hahn, Emily, The Cooking of Chma. New York NY. Tlme Life, 1964.

Film:
The Seven Samurai ‘

Special materials:
Small red envelopes, chopsticks

People
Consultants to teach a one-hour session in each of the followingareas: calllg- ‘
raphy, brush stroking, /kebana, Japanest paper Show, Asian mzsic, box-
ing, Asian religions, origami, dress and customs of an Asian country.

CONCEPTS

The lunar calendar is used to measure time by peoplc‘living in Asia,

Lunar New Year occurs about one month later than solar New Year,

The dragon is  traditional symbol of good luck, strength and prosperity in
Chinese culture. .

Everyday activitics such as writing and cahslhnmcs have aesthetic qualities in
Asian cultures,

Every culture celobrates important holidays in ways which are ap;ropriate to
that heritage,

40

PURPOSES

To learn something about the customs of Asia.

To become sensitive o the cultures of others.

To reinforce the cultural heritage of students of Asian origin

To participate in activities traditionally used to celebrate the Lunar New Year.

I

STUDENT ACTlVlTlES

Register for one specnal class in Agian studies the week befose the Lunar Au
Year,

Rective small red envelopes on the moraig of the celebration and hear an

explanauon of Chinese cusloms associated with the New Year,

On Lunar New Year regular classes are suspended for one afiermoon and :

students attend a special class of their choosing which introduces them to
~-some aspect of Asian culture such is calligraphy, brushstrokmg, orgami,
music aiwd religion. . ‘ ‘

Eat with chopsticks al the noon meal on the day of the celeb'auon

~ Secthe film, The Sever Samurai, or anolhcr ﬁlm Wthh depicts some aspects of

Asian culture.

- Participate in a culminating activity whmh mcludes a dragon noxsemakcrs and

ﬁreworks

EVALUATION

Student and staff participation in the special activities.

ADDITIONAL RESOURCES NEEDED FOR FURTHER UNITS

Research:
Information on New Year's customs of other Asian coumnes, suchas Japan,
Viet Nam, Korea, Burma, Thailand.

Bxblmg,raphy of outstanding Asian and Asian- American literature which can
be made available to teachers at the beginning of the school year.

ItsmA...tIlc = B
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(
- SPECIAL EVENT: Mini-Course Week
APPROX. TIME - 1 week
N\ /
RESOURCE NEEDS
Persons

Consultants to give demonstrations of specific skills, to teach intensive classes
varyingin length from [%3 hours to | week, to take students tomterestmgsues ‘
off campus, to arrange for special activities and (o take students on trips of

-5 days,

Staff members toteach' special courses, to assis fesouce persons and to
accompany students on trips.

[ weosts

To provide an opportumty for both students and staff to parucxpate in spccnal
classes and activities, -

To learn new skills.

To visit interesting sites in' Albuauerque. in New Mexico and i in other parts
of the U.S, :

To be exposed to a varie:y «{ professiuns and occupations.
To learn something about herme.ves .md others in a non-academic setting. J

- sy

(Al students and staff mcmbers are asked to pamcnpatc No grades orcredlt

are given for any activities),

SCHEDULE OF ACTIVITIES |
MINI-COURSE WEEK ACTIVITIES

| March 8-12, 1976
Monday Tuesday |
| g;:r;!;ﬁ:tt:;is . Half-day activities . - s hour activities g:;r?(:ﬁl;tttrrlg;s Half-day activities 44 bt activities
Carlsbad Caverns National | 9-12 | ©o ] 910:30 §:5 R V! | 94938
Park Los Lunas Hospital & Woodworking* Bandelier Nat'l. Monument | Tour Technical-Vocatiouaif Wondwarking®
Sun-Wed Training School Self-awareness* Institute | Seang?
Ski Trip to Purgatory, CO | Tour of UNM Candymaking® Tour Albuguerque | Urawing*
Sun-Wed .| Coronado Munument 1030-02 Community Survey Candymaking*
Snowshoeing Trip to Community Survey Le'atherwork‘ Teacher aides - { Trials at courthouse
Truchas, NM leacher aides e 14 . Career Enrichment Center
SatMon ‘ Music listening S ,
I4 Yoga* Trip to Madrid, M. {10:30-12
Fishing | (230 “(ghost town) Leatherwork®
Hiking at Petroglyph Park Dn;win . Fi§llling Spaqlsh meal*
Trip to zoo - | Career Enrichr’nent Hiking | Mustc listening®
Knitting, crocheting, etc.* Movie* L1asi
| Popcorn and games* Springer Truck Plaza
Yepshook! Origam;®
, Drawing*
; 2304 Computer games*
i+ Coed football* Yearbook* -
41 Softbali* ‘
Drawing* 2304 :
Swimming -
Softball* o
Drawing* -‘
95




Wednesday

¢

g:cyrmgt'::r Half-day activities 1%hour activities
5 9-12 9-10:30
Tour of northern N.M. | Plane ride Montessa Park Detention
7% S‘andpain}ingg' WCegtcr e
o , Community Survey oodworking
; Los Alamas, \'“ Teacher aides - | Sewing®
94 e Self-awareness*
~ Coronade Munument, Euh "
Museun 1s_hmg 10:30-12
Trip to 200 Leatherwork®
State Basketball Stock market®
Tournament Yoga®
Choctaw meal
1230
Sandia Labs
Drawing®
Movie* -
Yearbook®
Drawing*
Basketball*

Tour, S. uthwestern Indian -

Polytechnic Institute
Interior decorating®

Friday
Overnight trips L L
Day-long trips Half-day activities [ 1% hour activities
94 912 9-10:30
Bike Hike Indoor plants® Woodwaorking®
Teacher aides Sewing?
Community survey Self-awareness®
Basketball tournament | Beadwork®
4 Surprise® o
Rio Grande Hike Career Ennichment Center
Basketball tournament | 10:30-12
l.eatherwork®
Yoga*
Museum of Albuguerque
French meal*
‘ 42 1-2:30
9 6 Yearbook®

% O ncampus

 Thursday |

g:;?;ﬁgtt:lpzs Hall-day activities 1% hour activities
85 9.12 9-10:30
Gran Quivira National | Tram ride® Weouworking®
Monument Community survey Sewing*
Tour of historic sites— | Teacher Aides Candymaking*
Santa Fe, NM Basketball tour Trials at courthouse
‘ 4 Career Enrichment Center
Hiking 10:30-12
Picnic in mountains Leatherwork®
‘ Afiernoon in Old Town | Tour of Telephone Co.
Tripto Madrid Lebanese meal
(ghosttown) 1230
aa;:ie:sb.all tour Drawing*
Beadwork*
Yearbook*
Softball*
Swimming
Drawing*
Interior decorating*
Week-long trips

Trips combining education, volunteer service and site-secing,

W‘th groups of 28 students:
Cameron House, Chinatown .
San Francisco, CA

 Hillerest Family Services and the University of Dubuque
Dubugque, 1A

Resthaven Mental Health Center
Los Angeles, CA

John Hysen Education Center
Chimayo, NM

Larragoite Elementary School

Santa Fe, NM
Presbyterian Hospital and School of Nursing
Denver, CO

McPherson College
McPherson, Kansas

Delta-Divine Savior Larger Parish and Ysleta del Sur Pueblo
El Paso, TX

R



- DEFT, Humanities
SPECIAL EVENT: Black Heritage Week:ASsembly
APPROX. TIME 1 period (45 minutes)
.- - J

RESOURCE NEEDS

Instructional materials
Books: ‘
Johnson, James Weldon, God's Trombones: Seven Negro Sermons in Verse,
New York, N.Y.: Viking Press, 1975.
Afro-Americar; 4uzhors(amhology) Dallas, Tex Houghton Mifflin, 1972,
Film;
The Aurobiography of Miss Jane Pittman
Specnal materials:

Amfacts art objects and other materials illustrative of the heritage of Black
‘Americans or a black natior. \

People
M:bers of the Black Student Union, UNM
Members of the Afro-American Club, Manzano H.S.
Dramatic readers, singers and dancers
Menaul High School students
Menaul drama, music and media personnel

CONCEPTS

The cultural heritage of Black America results from the blending of African
language and customs with the experience of slavery and discrimination in
the U.S. :

Humor can be used to convey tragic sensiments and experiences.
Humanistic and artistic expression are both culture-specific and universal.

PURPOSES

To become aware of some aspects of the culture of Black Amencans
Tocelebrate Black Heritage Week in a way meaningful tos!l studentsand staif.

To give talented Black students an opportunity for self-expression within the
contet of their own cultural heritage.

N )

STUDENT ACTIVITIES

Students working with school media personnel will plan and prepare exhibits :
for showcases, bulletin boards, etc. which express the artandcu]turc of Black -
America or a black natian. ‘

Students participating in the asscmbly plan and rcscarch the prog.'am |
choosing a theme and gathering matenals and/or pcrsous that wnll cffccuvcly
cxpress u.cxr ldeas ‘ : .

‘ADDlTIONAL RESOURCES NEEDED FOR FURTHER UNITS

- Persons who can serve as resources for the classroom in thc areas of oral hxs‘ ‘
tory, sociology, music, etc.

Research:
Black settlers in New Mmco in the [9th and early 20th centuries.

N



SPECIAL EVENT: Pow Wow
| - APPROX. TIME 1 evening

"

PURPSES

To provide an opportunity for students and staffto watch and pammpatc ina®
traditional Indian social event. - !
To become acquainted with the customs of Native Americans,,

. M in

RESOURCE NEEDS

People ‘
- Annsuncer who is experienced in assisting at Pow Wows
Musicians and singers
~ Metmbers of the Albuquerque Intertribal Indian Council

'CONCEPTS

A Pow Wow isa socnal occasion at which Native Amencans gather to dance,
 sing and enjoy fellowship.

Mcmbcrs of many tribes come together at a Pow Wow

Many dance contests and special events take place at a Pow Wow.

STUDENT ACTIVITIES

Attend Pow Wows given by otherschools and groups. (During the school year

there is a Pow Wow almost every weekend in the central New Mexico area,

Every yearin June the Albuqt.crquc Indian School hosts a Pow Wow lasn ng‘ -

several days. ) ‘ , B
Work with asponsor or someone who has hac cxpen:ncem planmng and carry ‘
ing out Pow Wows, ‘
Form committees to plan the Pow Wow and begm makmg prcparauons tWo
* months before the event is to occur, .
Publicity—contact other schools, councils and clubs to invite smgers drums
‘and dancers.
Program—choose a date which does not conflict with other Pow Wowsinthe
area, Plan the program,mcludmgcompcmwns special dances, raffles, etc.
Arena—make arrangements for the location (indoor or outdoors). Plan the -
sealing, public addres; system, tickets, parking and dressing rooms for
dancers. Appoint persons to act as hosts and hostesses. ‘
Musicians—contact specific persons to serve as the announcers, drums sing-
ers and head dancers,
Food—plan and arrange for the preparation and semng of food and drink
before the Pow Wow, Prepare and sell food and drink duringthe Pow Wow,
On the night of the Pow. Wow it is customary to serve dinner to the par-
ticipants, Since people often come from long distances, it may be advisableto
provide overnight accommodations.
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DEFL.

.....

v and Drams
bPECIAL EVENT: Christmas Program
APPROX TIME 1 evening

‘(“

RESOURCE NEEDS

Instructional materials ‘

Books:
Ehret, Walter (music arrangements) & Evans, George K, (iranslations and
notes), The International Boox of Christmas Carofs,, Englewood Cliffs,
N.J.; Prentice-Hall, Inc., 1963.

The Bible, from which Scnpturc was used for the Chistmas story.
Special materials:
Costumes, candles, manger, Santa Lucia wreath, musiczl mstrumcnts
(guitars, flutes, bells, piano).

Peaple

Consultants to advise on specific Christmas customs in Sweden, Germa'n&, .

France, England, Spain, Italy, Czechoslovakia, Mexico, Puerto Rico, New
Mexico, the Navajo Reservation and Pakistan,

Student and staff participation for program.

45

L

— -
PURPOSES

To present music from different nations reflecting customs, style, costumes
and beliefs. -

Totryas much s possible to use participants within the school community to-
provide their own indigenous music. : |

To gain musical, choral and dramatic skills through the presentation of
Christmas program,

STUDENT ACTIVITIES

Christmas songs were provided by the following persons: the chiorus and chorus
ensefnbles, the French Class, the staff singing group, the children's-choir =~
froma local church, individual singers from Haiti, Pakistan, Czechoslovakia * - -
and New Mexico, the school band, the handbell chonrand mdmdual gui-
tarists and Tlautists.

The audience also sarg familiar Christmas carols including “Snlcm nght" in
four languages simultancously, according to the language whlch the smger
knew. ‘ ‘
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APPENDIX A
 The Current and Emerging Needs and Issues

19751976
Augus 1975

Menaul School recognizes its responsrbrhty i the development -

of Christian social and moral growth, as well as the educational devel-
opment of its students. Such Gevelopment is not restricted to specific
geographrcal areas or cultural background The school further recog-

nizes that the community served shares in the above responsrbrhty of

developing moral and social concepts, and of provrdrng alarge portron
of the financial resources.

Menaul School aims to develop a wholesome Chnstran phrloso-l |

vidual differences in its annual plannmg of programs activities,

‘currrculum and staffing,

‘The secondary schol program at Menaul although servrngamong
a concentrated population of Spanish-surnamed peoples and Native

Americans, also serves a variety of people from throughout the United

States and the world. Cultural and political conditions serve to make
Mcnaul School a unique laboratory setting where social barriers and
parochral prejudices can be conquered. The Southwestern communi-

people are placed in a living situation where young friendships develop
into life-long alliances which serve to challcnge in a strong positive
effort the other debilitating socictal forces,

Inaddition, the United States Commission on Civi Rights reports

" phy of life within the context of a solid secondary school curticulum.
 This secondary curriculum must be varied and challenging if it is to
“allow a student to move toward asense of achievement in the student’s
~  search for identity regardless of the student's academic abilities or
- vocational plans. The school takes into account the existence of indi-

“ties have long been victims of these pressures, and at Menau! young

on Mexican-American education as follows in tHe February 1974

Report, page 182: ‘
“To understand fuly the dimensions of the educational prob-
lemns facing Mexican-Americans in the Southwest, assume
that these problems did not affect only Mexican-Americans,
but all students generally. ,
“Forty per cent of all students in the Southwest would fail to
graduate from high school. '

10
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“Three of every ﬁve 12th graders in the SouthWest would be
‘reading below grade level. S |
“Sixteen per cent of all students in the Southwest would be
required to repeat the first grade for failure 10 perform at
an acceptable academic level. ‘
*“In the face of so massive a falure on the part of the educa-‘
tional establishment, drastic reforms would, without ques- -
tion, be instituted, and instituted swiftly. These are precisely
the dimensions of the educational establishment’s failure with
respect to Mexican-Americans. Yet little has been done'to
change the status quo — a tatus qu0 tha hs demonstrated
its bankruptcy,. , o
“Not only has the educational establishment in the South-
" west-failed to make needed changes it has failed to under» |
~ stand fully 1 rts rnadequacres B
‘i order to meet the challenges pointed out in the reports of the
ClVll Rights series, Menaut School provides an individualized educa~
tional program Student, -faculty, trustees and alumni committees
Teview. our course offenngs annually. Theteachtng staff prov1des ater-
native opportunrttes for students to complete their courses; Inaddition, - -
a strong home-schoo] relationship s established by student activi-
~‘ties (sports; Gospe! Team, -and special week-ends), staff- visits to
~ homes and Parents" Days.

Based on this statementot" commrtment 10 meet the educatronal L

issues of our student body, the Menaul School staff has identified the - |
followrng Current and Emergrng Needs and Issues for 1975 1.

I. The need is to implement the adopted phnosophy, program and .
objectives adopted by the Menaul School Board of Trustees om.
August 3, 1974, o | -

II. The need is for physrcal devclopment \

A, Land Development as an income resource for operanonal
EXpEnses.
B, Physical Plant Development
1. Construction of new dormitories.
2, Construction of a physical education facility.
3, Better guest facilities. ' .
4. Renovation of old facrlmes. |
a, Heating and cooling systems.
b. Classroom facilities and equipment.
1. Furniture
2 Books
3. T-V Equipment
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4

4, Dormitory recreational equipment
3. Dormitory furnishings |
¢. Adequate equipment for serving area in kitchen,
C. Staff Recruitment (Present and Additional),
1. Teachers, Dormitory, Support — hiring of qualified pcr-
sonnel 10 carry out proposed programs.
2. Maintenance staff for better stcwardshlp of our facllmcs
a. Plumbers \
b Electricians \
3. Qualified psychologist to serve students and staff,
D Continuing need for greater publlclty or advertisement of
* Menaul to the immediate community of Albuquerque,
I11. The need is for personal development.
A, Staff Development (Administration, Support, Teaching).
|. Maintenance of excellence in professional activitis.
2. Improvement of staff inter-relationships.
a. Development of staff unity. \
b. Improvement of staff-student rclatxonshlp
¢. More humanistic classroom approach.
3. More sharing in total school program.
4. Inter-communication among staff,
&, Improve staff and administration relations.
b. Improve staff and trustee relations.
B. Student Development.
|. Improvement of student rcsponslbnhty, accountablhty,
and capability,
2: Development of pcrscnal worth,
L) Dcvclopmtnt of stcwardshlp towards school property.
IV, The need is for community relationships.
A. Closer communications between parents of current students
and Menaul community and staff. |
B, Need to establish and cement continuing rclatxonshxps wnth
the total extended Menaul family, | :
C. Interaction of Menaul with total commumty :
D. Better- integration of Day Students into Menaul program.

V. The need is for program development as we uuhzc our resourees,

A. Financial Resources,
1. Making the program attractive. to. clients wnth paymg
capability, -
2. Acquiring increased funds for dcvclopmcnt of program
3. Conducting a budget review. | \
- B. Human Resources. o
I. Community involvement with program,
2. Expanded counseling service,




C. Curriculum Resources.
1. Increased vocational training, -
2. Implementation and encouragement of career education.
3. Work-Study program. -
4. Continuing education.
5. Development of existing programs.
a. Equipment for physical education program.
b. Instrumental music program,
¢. Resource center development. |
. Teacher development of multi-cultural matenals. ,
2 Acquisition of mulu-mcdla materials,
6. Drama, \
7. Student program, - -~ -
a. Volunteer services in commumty
- b. Work/Study program in commumty
-¢. Recreation ‘
- 1 Creative
2, Selfinitiated’
-3, Student center e
~ 4, Intramural program |
8. Multi-cultural program, :
| 9, The setting of academic standards -
o -  with consistent demands.
10. Preparation of syllabi for each course.
11 Orientation program for students,
a. Dormitory
b, Academic
- ¢ General Information
d. Life Orientation
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. | | APPENDIXB
ENGLISHIV . R ‘ Methods

 Course Description Indepth study of thelrterature of many cultures‘
based on the question, What is man’Develop-j
ment of vocabulary, formal composition skills,
test taking skills, and research skrlls will be
stressed \

- Texts
- Purpose

o Objectires |

3l

‘u“

Grading Policy .

Class discussion

Group drscussron ‘
Activities ‘such 3 debates mock tnals role
playing, panels |

 Speakers

Trips to plays and movies
Quizzes and essay tests

 Creative projects mcorpomtmg art and musrq
~ Assignment of a research paperand avanety of

other papers

- Independent study brorects
‘3 None specrﬁed(seethe followmg course outhne)

 To broaden the student's experience with lit-
*erature and to rmprove his thinking, speaking,
' reading, and- writing skills.

* Students are to:

- develop a response to the questions: Whatrs
man? What are his conflicts? How are the
answers to these two questions the same and
different as they appear in the literature of
various cultures?

expand their relationship with lrterature by

- reading many works, both classic and

popular, of their own as well as the teacher's

- choosing

demonstrate vocabulary growth

demonstrate competence in all types of
- formal writing -

demonstrate competence in research tech
mques

demonstrate. | 1mprovement in abrlt‘y 20 ek -‘
press 1deas both in wntmg and orally |

iy ml

Grades wrllbea“s'srgned ona“lO pomt”basrs— o

90 100, A; 80-%0, B; ete.
Composrtrons and other written assrgnments

 will be assigned grades only when: they are

successfully completed. Unsatrsfactory work
will be returned for correction and improve-

- ment.

R




OB'ECTIVES

The student wili demonstrate his or her ability to:

1. Restate in his o hier own words, in both written and
oral form, the ideas expressed by the authors whose
works are rtad.

"2, Express bisor her own ideas with regard to the con-

-~ cepts presented by each of the authors read,

3, Define and identify major lnctary techniques and
types of literature.

‘4 [dentify a concept running through three or four

 novels based on a similar topic and show, in writing,
how thc concept is dcvclopcd

5 Idcnufyand dlscussconccptsanswcnng the question,
What is man?, as they appear in thc htcraturc of
- various cultures. ‘

) Developand carry out an indepeadent study pro;cct
7. Defineandusein wnungaspeclf' ed set of vocabulary

words.
8. Preparc thesis stalements on which his or her formal
writing will be based. )

9. Develop two level outlines which will be used B the
basis for all formal wriing.

I, Prepare a fesearch paper,

|1, Demonstrate competerice in the use of the hbrary

12, Demonstrate knowledge of grammar, usage, and

syntax.

- CONTENT

. Literature of various cultures dealing with the

question; What is man?

A, Physical
B, Community or alone
C. Good or evil
D. Choice or predetermination
E! Self knowledge
- F. Mutability-death
G. Lo
. Litesature of various cultures: dealing with the
question; What are the basic conflcts of man?
A. The self and others
B. The self and society .
C.-The self and nature
. D, The self, God, and the Church
E. The sell and the school

—

COURSE OUTLINE ;
“ENGUISHIV

1, lndmdual studcnt and ckss d'vclhpcd concepts

about the similarities and (iff:rences among

people ofdifferent cultures s lhey appcar in

fiterature,

1V. Advanced mslrucuon in the wnung of formal
thesis based papers, developed.from an outline.

V. Instructionin advanced vocabulary development.
V1, Insiruction in the preparation of a research paper.

" VL Instruction'in the preparation of  formal paper
bilt on a thesis derived from the reading of threz

. or four major works of llcrature.

VIIL Practice and insi;uetion, as needed, in the ust of

" the library,

IX. Individual instruction as hcedcd in principls of =

~ grammar, usage and syntax,
 LEARNING Acnv-lms .

1 Reguired readings for all students:

Brave New World
~ Romeo and Juliet
Pygmalion
Bless Me, Ulima
 Don Quixote (stlections)
Siddhartha ,
Qedipus the King, Antigone
An Enemy of the People
Master and Man -
The Jungle -
- The Chosen
Selections of poetry, short stories and drama
representing China, France, Spainand Mexico.
Selections {rom each major period of Engllsh
literature,.
Selections from Beowu!f
Selections from The Canterbury Tales
Selections from Shakespeare's sonnets
Selections from Paradise Lost
An 18th century novel . .
Victorian poetry: Browning, Hardy

1L Seven to ten readings lo be chosen for individual-

ized study from the following list .

Authors:

* Baldwin: - Malamud
Bronte . Momaday

o Buck Orwel
Dickens Potok
Hemingway - Steinbeck
Hess * Trumbo
Huxley Toa

- Black Elk Speaks ”

Novels: ;
‘Laughmg Boy : :
~ The Man Who Killed the Deer -
* People of the Valley . .
When the Legends Die
“. Chicano :
Black Like Me
Native Son
Black Boy -+

. A i
B, : A

m lnleldualllcdstudyprOJcctsmwhlchlhcstUdtnt L
fromalxstonOO e

reads fiterature he or she chot

apprchdmlcs(Hookedon ksandSooksand *

the Teenoged Reader provide the bases for the

lst), writes both formal and informal papers, and

AT Ty

prcparescrcauvcprojects Dunng the individual-
ized  units al class time is Cevoted to reading, :
writing, and preparation of projects on the $tu- - ¥
dent’s part and individualized instructionincoms ~~ * .
position, vocabulary, grammar, etc. for students
~ who need special help on the. teachers part. ©
~ - Studentsare cncouraged toaverage on¢ bookand
~one. writen assignment pet week plus a creative .
" project basedon their reading. These individual
units gcncmlly run for three wccks
IV Preparalion of crealive prolcﬂs based on ftera- .
" ture, read inanindividual study unit, forexample:
Writing of short stories, poems, plays
Prcparanon of a series of posters, mobllcs. sculp-
ture or other art works ‘
- Preparation of song lyrics and music.
Creative dance project ‘
~ Drama cullings
v, Preparation of formal and informal wnung as-
signments
V1, Preparation of drama cultings
Vll Debates and-panel discussions
VI Class and small group discussions
IX. Background lectures ‘
X Tests and qmzzcs, vocabulary games
Xl Movies: ‘ L
Gone With the Wind 1
c TheCid
4 Doll's House |
XIL, Field trips: ‘ :
" Production of Romeo and Juliet . !
-~ Jewish Synagogue ” .
UNM Librszy - I
o a . ' ' "‘r'",rv:w.n,
¢ o 115 ¥
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 APPENDIX €

GUIDELINES FOR EVALUATING TEXTBOOKS

TITLE OF BOOK.

AUTHOR(S)._

 PUBLISHER

— DATE_

1. Inclusion—Are Mexican Americans included?

0= Missing or insignificant

| = Some attention given

2 = Considerable attentnon given

3= Major attentlon ngeu this category

2. Inclusion—Are Na!.lve Americans included?
0 = Missing or insignificant
| = Some attention given
2= Considerable attention given
3= Major attention given this category

3. Inclusion—Are Black Americans included? -
0 = Missing or insignificant
I = Some attention given
2= Considerable attention given
3= Major attention given this category

4, Inclusion—Are Asian Americans included? .

0 = Missing or insignificant

| = Some attention given

2= Considerable attention given

3= Major attention given this category

- 3. Balance—Are negative and positive aspects
treated accurately?
" (= Missing or insignificant
~ 1= Some attention given
: 53 2= Covsiderable attention given
3= Major attention given objectivity

go 118
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0123

0123
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6. Valldlty-Arc toplcs factual and mnsxstent”
0= Missing or mSIgmﬁcant |
1= Some attention given
2= Considerable attention given

i= Major attentxon given clanty of preséntatlon

1, Concreteness-Are contnbl fions clearly stated"
. 0= Missing or insignificant
- 1= Some attention given .
2= Considerable attention given
3= Major attenilon gwen compactness of facts

8. Unity—Are tOplCS an mtrmsm part of the text? .

0= Missing or insignificant
I = Some attention given
2= Considerable attention given

0]
01

01

3 = Major attention given relatedness of materials

9. Comprehensiveness—Are topics multicultural?

0 = Missing or insignificant

- 1= Some attention given .~
2= Considerable attention given -
e Major' attention givin pluralism "

| 10, Reahsm—- Are dlstomons and blases avoxded" |

0= Missing or msxgmﬁcant

| = Some attention given

2= Considerable attention given -
3= Major autention given realism

0

0. 3

.S

e

“ ‘Evralu‘ator(s) —




APPENDIX D

Media Productron Serv'"es

Production Support
Resource lists for the study of herbs and Chaco Canyon
Photo copies of periodical articles for staff and students

 Transparencies on New Miexico wills, clothing of New Mexico, Old Santa Fe

Taped folk talks and music
Slide sets for staffand students '
Student-ntade slide-tape presentation on the early hrctory of Albuquerque for the.
‘NM-NEA convention exhibit : u L
- Environmental newsletter
Prcture File - |
. Dry mounted and laminated materrals
Specral Exhibits -~ r
Chrrrrmas in New Mexico— mounted prctures books, magazine artrcles, Chnst-
mas tree with chils, recorded music of Las Posadas
 Dominguez-Escalante Trail (loan from N.M. Bicentennial Commrttee) o
 Lunar New Year — Chinese kites |
 Prominent Hispanic Amerrcans - poster drsplay
Drsplay Case, |
Indian Jewelry, other Native American craft by art students
1 Wil Fight No More Forever"—books, photos realrarnconnectron withthe T.V.
. program on Chief Joseph - | R

 Lunar New Year — art ob]ects articles of clothrng from Asra

“ABC”— children’s books by Children’s Literature Class, ina variety of languages |
“Haiti" — display items brought by a student from her Haitian mother -
“Families” — photos of families from a vanety of cultures, for Parents’ Day
Laura Gilpin Photographs — original photos epicting the Navajos and south-
western scenes, loaned by a teacher |
 The Thirteen Original Colonies (in thre¢ sections) — — photos, maps, mounted pic-
tures, with some attenuon to the ethnic groups who make up their population

today
Christmas — ornaments, nacinientos, creches from every culture represented at

Menaul
Bulletrn Board | |
* Calendars dzpicting the htstory and prominent leaders of Black Amencan Mexrcan ‘
American and Native American cultures '

 “Black Americans” — photo essay
Newsarticles on manycross-cultural toprcswrth Specral attentrnnto Iran, Japanand

Taiwan

Countertop Drsplnys | ‘ ;
Exhibits on particularly perunenttoprcs suchas Mamn Luthcr l(rng sbtrthday, the -

 Astee calendar, ete. . . o
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Resource Persons

Bianch Andrews
Dr. John Aragon

R V. i

~ Laverne Atkingon
~ Cynthia Bel

David G. Berger
Peter Bilan:
Suzanne DeBorhegyi

~Jan De Vries
. Kay Duffy
~Rev. Noe Falconi

Juanleandro Garza

¥ Shelly Gaunt

~ Beverly Grady

- William Greenbaum
- Lloyd Herrera.

Julia Hudson
Dr. Frank Icle
Fr. Luis Jaramillo

- Dr. Albert Kudo

Dr, Robert H. Lister

~ Rev. Carlos Lopez

Jimmy Martinez

- Ratana Mekavibul

Eugenia P, Miller -
Pete Montoya
Atsuchi Nakagaki
Henrietta Nelson

~Hung Nguyen™ -

Jimmy Ning -
Emelina D Pacheco

Bruce Riley
Rose Riley

APPENDIX E

Title, Organization or Area of Expertise

Anisau, Anglo pioneg[ culture |
President, New Mexico Highlands University
Director, Media Services, Career

Enrichment Center, Albuqucrque Public Schoolsl‘ e
 Navajo Culture and Values; CACTI, bNM

Choctaw H.S,, Phlladclpha, Miss.
Hillerest Family Services, Dubuque, IA

Curator of Exhibits, Museym of Albuqucrque |
- Director, Museum of Albuquerque - '

Peaple in Mission, UPCUSA, New York
~ Japanese culture and values

Minister, Los Angeles, CA
Proyecto Verdad, El Paso, TX A
Student in Bilingual Education, UNM

- Research Assistant, UNM

Doctoral Candidate, Harvard Umvcrsnty
Principal, Longfellow Elementary School
John Hyson Education Center, Chimayo, NM
History Department, UNM -~

New Mexico cultural historian

Geology Department, UNM

Chief, Chaco Center, UNM

* Delta-Divine Savior Larger Parish, EI Paso, TX
‘Medical student, participant in
~ China Exchange

Thaj culture and values

“Doctoral Candidate, UNM -
Alegria Guadalupana, Pueblo, CO
~ Japanese calligraphy
Navajo culture
Vietnamese boxmg
~ Chinese culture and values . ‘
Director, Bilingual Program, Albuquerque |
- Public Schools = -
Laguna Pusblo culture and folklore -
* Laguna Pucbloculture

o



Ruben Dario Salaz
Ou Mie Shu

Kazuko Stanczyk
Dr. George Stoumbis

Martha Lucero Talcott

Jose Rey Toledo
Benjamin Vasquez
Dora Ortiz Vasquez
Eusebio Vasquez
Jan Wobenhorst

Richard Wéchtcr
Dr. ES. Wickman

Ralph Zotigh

New Mexico author, historian

 Chinese watercolorist

Japanese ikebana

- NM State Chairman, NCACS S |
Presbyterian Hospital School of Nursmg, Denvcr co

Pueblo artist ‘
* Bilingual teacher, Larragontc Elementary School

Santa Fe, NM

' New Mexico author, historian

New Mexico cabinetmaker, storyteller
National Park Service, BandcherNahonal
Monument

Woodstock School, India
 Director, Cameron House, Chinatown

San Francisco, CA

] .Albuqucrque Inter-Tnbal Indian C Councll




APPENDIX F

NUTRIENT CONTENT OF SOME SOUTHWESTERN FOODS

Tacos
(Yield: 12 tacos)
Ingredients; - -

12 corn tortillas ' medium tomato

12 02, ground beef % head lettuce

! small onion 1% cups red chili sauce
% 1b. cheddar cheese 6 tablespoons Jard (assuming

2 teaspoons/ tortilla)

tem  Amount. Calores Protein  Caleium

Tacs -~ 12 I 150gm 2250 mg
Tato Lo

Iron Vit A

Enchiladas
- (Yield: 6 enchiladas)
Ingredients: ‘ |
6 corn tontillas | small onion
2 cups chili sauce

3 tablespoons lard (assuming

4 oz, cheddar cheese 2 teaspoons/ tortilla)

Item  Amount  Calories
Enchiladas 6 1679

Enchilada ! 20

Protein  Caldum  Iron Vit A

dlgm  11%mg l7mg 5194y,
Tgm  1%mg 25mg  866iu.

~ Pinto Beans
(Vield: 4 cups)
Ingredients: - :
2 cups dry beans.
2 tablespoons lard |

Jtem Amount Calories Protein  Caleivm  lIron Vit A
Beans dowps 1648 . Rgm  Mmg Nfmg -~
Beans % cup N Rgm  Bmg Nmgp -

Nmg: 273Biu,
Bgm  18Tmg~ Mimg 6841w

Refried Beans

lngrcdicntsf , —
4 cups cooked pinto beans
% cup lard
6 oz. cheese
ltem  Awmount Calories Protein  Calcium Ion VLA
Beans doups 338 13Mgm  1806mg 274mg -
Beans ' cup 416 Mgm  bmg 3dmg ~
Sopalpillas

(Yield: 4 doz,)

Ingredients:
4 cups flour
4 tablespoons lard
| tablespoon sugar

1Y% cups milk
3 cups lard (assuming | tablespoon
absorption for cach sopaipilla)

ltem ~ Amount Calorie Prottin Caléum - lron
Sopaipillas 4 doz.

N% Wigm. 40mg 32mg
 Sopaipilla ! 148 Sgm  9mg -
Flour Tortlllay
(Yield: 12)
Ingredients:
4 cups flour
4 tablespoons lard
em - Amount Calories Protein  Caliom lron
Tortillas 2 %04  12gn. BBmg  I2mg
Tontilla ! 1 lgn,  2mg tr.

1



i Corn Tortilas
| ' (Y1)
O Ingredients
“‘Z‘cupsma:aharinq ‘
: : - ltem“ Amount V‘Calo‘r‘ics “Proléin * Caeiim ‘Iroh‘ i
" o Tonilss .12 88 Ngn Bmg 98 mg.
Y Torla 1 6 2gm Mmg o Smpe
. | f'R‘ed'Chili"Sa‘uc‘e |
- (Yield: 2cups)
: ‘lngrcdic'ms: AT
*2uablespoons lard
2 tablespoons flour N
4 tablespoons chili powder . =
’ Tem  Amount " Celories Pfo;:in Cakivm " Iron
: " Red Chii - 2eops - 420160
‘Saice S '
“Item‘ Amount  Calories . Protein  Calium on ViLA
Redchili  Itblsp. 48~ 2gm. 3Tmg lmg 9w
powder | . o
lem  Amoun C:iloric_s Proein Calcom Iron  ViL.A ‘Vit.C :
Roasted 110 1B 4gm - BImg 2500mg 69 mp
Green Chili ‘ ‘ oL
582
40R . |
Q
E | .

| . | ‘ ‘ ‘ v
. . A A . o
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"“Mexrco-as the cuentos r!lustrare S
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 CuENTOS Nuuro,MarrcAryos |

Cuentos Nuevo Meycanos resulted from aspecralsrudy of regtonal

- folklore which was carried on as part of a sociology class taught by

. Tom Warder and assisted by Shelly Gaunt of UNM;: CIass members
interviewed relatives, friends and each other (three of 1 the versions of La
 Llorona were recounted by Menaul students) and selected the follov-
 ing tales for the boox!er rhey prodiiced. Collecting stories of thesuper- e

= 3, B

'4 Yy N

naturalis fun and i it gives us special insights about the culturesof New ‘

rN"rnonUcrmN« |

Woven into the  heritage of every people are the legends tales and

-fables that reflect their beliefs, their dreams, theirfears ard their super- "

 stitions. These rich and colorful stories mdy lend themselves as teachers
 of morals; explanations of the superﬂatural or srmply a way of shanng

the huror of everyday life. . | g
Tales are passed onto each generatton in oral story form i are

 seldom written down, some to be forgotten. We'at Menaul High School
 have attempted to capture in written word 2 sample of New Mexican _
- tales, to be preserved for future generations to enjoy, for they are a.

LTI

precious grft of our hentage Our collection: mcludes true. stones, - }, |

 humorous and chrldrens tales, a fable, and several versions of one well

known legend. They are written yust as they were told to-us with the-

" ‘exception of minor edmng Although most are ¢ from the northern New .

Mexico area, others are Tepresentative of the south, even inid Mexico,
It is our hope that these cuentos will be enjoyed by many and that

they will be added to, as every person has some fiber to contrrbufe to
ourwovenfabnc IR

Tante Visquez 5
Roberta Rael - ‘
~Mark Trujille .
: Shelly Gaunt lnstructor,U N M

oo



BRUADERIOARRBA

" En un pusblito e Rio Arriba ados pasados estaba un hombre ;;

casado que mantenia una relacién ilicita con otra mujer que era bruja.

* Su propia. mujer le tenia mucho amor y sabla que €] también le
" tenia a ella. Era una mujer muy buena y paciente y esperaba.loque - .. -

pasara, EI hombre pasaba mucho tiempo-en la casa de la bruje, su
* amada. Un dia Ja brja le dice a su amado “ve a tu casa y traeme los.

- pelos que quedan en e peine cuando tu mujer se peina adelante del. i

* espejo, los voy a-ocupar para- hacer un cordon.”

e s

~ EI hombre pensando que su ca

s ostaba kios mejor eperby

juntd los pelos de la-bruja que eran del mismo color que ¢l desu
“mujer. Saliendo le dijo a la bruja-“voy-a traer los pelos que me pe-
. distes; ahorita vengo,” y.5¢ fue él'a la'plaza y platicé con amigos y " -
- conocidos hasta que, pasd poco_tiempo. Cuando ya se le hizo'que -
 habia ‘pasado bastante tiempo regresd él d la casa de-su amada la . e
~bruja-con los pelos que ¢l reclamaba eran-de su mujer. “Bien™ e
" dice la-bruja, “vamos a tejer un’cordén’ y.con los pelos que eran -
de la-bruja tjieron un corddn poco largo. “Lleva este corddn al o . - s

"y pescas un'sapo” le dice Ia bruja, ‘y lo amarras donde.no pueda: - -

 comer ni beber y hay lo dejas.” Pues el hombre hizo lo quela braja: -+

le mand, llevando ¢l cordonbusc un sapo y lo amare6 donde i
comiera ni bebiera. Con-¢l tiempo-la bruja empez0 a-ponerse mal -

 y el hombre a darse cuenta: Un dia la bruja estaba sufriendo mucho, -
y llamd al marido de la"otra mujer,.porque hacia timpo que nose .

* arrimab a verla, § le preguntd de los pelos. “Si, te di us pelos y los
tejites pa¢l cordn ese,” le dijo el hombre. La bruja le pidio que fugra -

“asoar o spoy ¢ hombe arte d mied y aepenido desu el

- ci6n con la bruja nolo hizoy poco tiempo después s¢ murif esa mujer.
| Andnimo
 BRUJA DE RIO ARRIBA

Many years ago in a small community of Rio Atriba, there was
a married man who was having an affair with another woman, and
she was a witch! His ewn wife loved him very much and believed that
his love for her was very strong. She was a good and patient woman

Bt




and she hoped that it would soon pass. The man spent 2 great deal

of time at the witch's house, and one day.the witch said to her lover,
“Go to your house and bring me your wife's hairs that fall on the
floor as she brushes her hair in front of a mirror. I am goingtouse
them to make a rope.” - .

The man, thinking that his house was much too far, waited and
gathered some hairs of the.witch for they were the same color as his
wife's. As he was leaving, he said to the witch, “] am going to get the
hairs you have asked for right away.” Instead he went to the plaza

-and talked with friends and acquaintances for a little while. When

he thought that enough time had passed he returned to the witch's

 house, with the hairs he claimed were his wife's. “Good." said the
 witch, “we're going to weave a rope,” and so with the hairs that were
- really the witch's they wove a fairly long rope. “Take this rope to the -
- river-and catch a'toad,” said the witch, “and tie it up where it can

neither eat nor drink, and there you must leave it.” Well, the man did

a5 the witch ordered, taking the rope to look for a toad and to-tie

it up where it could neither eat nor drink. o
In time, the witch became ill and the man realized what had hap-

. pened. One day. the witch was suffering greatly and called for the
husband of the other woman because it had been a long time since

he had stopped secing her, and she asked him about the hairs, “Yes, -

-1 gave you your own hairs and they were the fibers for the rope,”
said the man. The witch begged him to free the toad; but the man,

out‘of fear and also repenting for his relationship with the witch,
would not do-it. Soon after she died! o

Translation by Shelly Gaunt

THE COWBOY THAT CAUGHT A WITCH

In the prairies around Trementina and Solano there lived many -
witches. When people were traveling in their wagons back and forth
visiting each other at night, they used to see lights which they thought
were witclies. The lights used to jump and skip and enjoy themselves
playing on the prairie. The women used to observe them more than
the men, as women usually do — so the saying. ~

One-night a cowboy was going home from performing his duties
on the ranch, The ranch where he worked was very farge and belonged
to people who were well-off. They owned many cattle and had many

miles of fence to keep up. This particular night the cowboy wasn't



in any par ttcular hurry Al of a sudden he saw a light not far from the

-~ trail he was following, He was young and he still believed the stories

he heard about the witches. All of a sudden the light disappeared
and he thought it had just gone along the sagebrush, but to his sur-
prise he saw it next to the left side of his face. So he hurcied his horse
as fast as he would go, but no matter how fast the horse went, the
witch was still with him. | | o
Finally, reaching the gate to leave the ranch, he got off his horse
to open the gate: The witch stayed right with him. Being a good rider,
he remounted his horse quickly and kept him at full speed, but the
witch stayed right with him. He was scared to death and did not know . -
what to do. He finally decided to grab the witch with his hand. He
caught her! Lookmg at the object in his hand, he found that what he
had been seemg was the band of his hat that had come: loose' .

- Told by Eusebio Vasquez
* . Chacon, New Mexico -~ -

LALLORONA

Fra unia sefiora que vivia cerca de las montafias por alli en Mo-
relia, Michoacdn, Meéxico. Ella tenia unos cuantos hijos. Ellos eran
pobres y no tenian nada que comer. Sus hijos y.¢lla sufrian mucho,
y un dia, no soport6 mas, ver a sus hijos que suftfan, Y se los llevd
a todos los nifios lejos de donde vivian y en un lago los ahogd a todos ‘

y desde ese dia, se volvxo loca, Y todavia llora por sus htyos

| ‘Contado por Judy Fakoni
México D.F., México

There was a lady who fived c]ose to the mountains in Morelia,
Michoacan, México. She lived there with her several children, They
were very poor and they didn't have anything to eat, Then one day

she could not stand to see her children suffer anymore. So she took

them to a lake far from their house and‘drowned them. And from
that day on she went crazy and she still cries for her children.

Translation by Tante Vasquez
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A LLORONA :

Hace suglos, seglin una lcycnda hubo una mujcr cuyo nombre

no recuerdo. Ella se casé con un hombre llamado Diego. Fueron
contentos al-principio de su matrimonio, cuando ella se iba aliviar

de su primer hijo. Su marido se encontraba trabajando fuera de la
ciudad. Cuando ¢l regresd, el nifio ya estaba bastante grande. Asf

‘pasd el tiempo, hasta que, en fin, ella se di6 cuenta de que ¢l laen-

gafiaba con otra mujer. Fue tan grande ¢l odio que le agarrd la mujer,

. que decidid herirlo con lo. que &l mis querla — sus hijos. Asf es que

hizo un convenio con el diablo; de que Je diera un veneno acambio

" de su alma. Entonces maté a sus hijos y luego ella dcsaparccléy més
* - tarde, durante todas las noches dicen que s¢ oyen la mujer, lamen- -
f - tdndose y llorando por sus hijos como tambin slgulé matando a |
o mﬂos hasta que al fin la cncontraronylaqucmaron con lcﬂa vede.

Contado por Juanita Velésquez
Méxlco |

IALLORONA

This story took place at my aunt’s house in Llano, New Mexico.

A bunch of peaple were talking together outside of her house in the
_carly evening. By that house was an old corn field. My uncle was the
- first to hear the sound and then we saw an old lady in the field crying

and moaning, She was white and transpareat, She continued walking

slowly aczoss the field, crying and moamng They suspected she was

La Llorona, [ saw her and l bclleve it was La Llorona.

 Told by Barbara Garcla
~ Taos, New Mexico
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© LALLORONA

According to‘CostA ,Rican legend the Llorona appéafs to si;igje

young men traveling on lonely roads. She appears to them as a beau-

tiful young girl needing a ride. After she gets picked upand they have -

-gone & lttle way, she turns into an ugly witch and then she devours

them (in whatever way that means!).

- Tod by Edmundo Visquer

S Chiedn, New Merico

CBEWITCHMENT .

" Matias Archuleta and his‘%amily live on a small anch in Colo-

" rado. One day they were visited by some gypsics that roamed the

country. The gypsies asked for a lamb and some other food. Matias

was about to give it to.them but his wife told him not to becaust the o
‘gypsies were just taking advantage of people. So he told them “No,”
 and for them “to be on their way." Then one of the gypsies asked if

she could at least have some water, She entered the house, got & drink
of water, then began to chat and make motions with her hands. Before

* Jeaving she said that Matfas would pay for being 5o stingy, and that

if she-could not have the lamb, neither could he.

Within a week Matfas and the lamb both. got sick. A rash ap-
peared on Matias’ nose and on the lamb's leg.

One more week passed and the lamb died, Matias got worse.
His wife decided to take him to-an abulario (one who cures bewitch-
ments). The nearest one lived about one hundred miles away.

'S0 they went to the abulario. When they got there, the abulario
was expecting them; he seemed to know they were going to see him.

He gave Matias some medication that was made out of herbs
and other stuff, Matias was to put some on the rash which now cov-
ered one fourth of his face. S

They returned home and in a couple of days he started fecling
better. But one day he put the medication on and it burned and stung
him. By that night he felt very bad. Two more days passed before
they took him back to the abulario. R

.
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. The abulario told him that the person who'bewitched him was .
~ still around, and had gotten into his medicine and bewitched it again, .= .

- 50 he gave Matias new medicine and told him he would have togo

‘miidoltewich, 0

- S the abulario went back to the Archuleta ranch. He explained .

*to the family that the witch had to be chased away and that the witch
- et . probably knew he was there. That night he stayed up all night, untl -+ -
SR . there was a-knock on the door and then he-went outside, As hewent .
ST ovi-Matfas got up and went 10 the window, because he was curions

a5 to what was about to happen.” . .-

| . . Matas saw the abulario go into the outhouse; then out of no- - -
& e where @ woman dressed in black appeared and wentintothe outhouse. '
o [n about half an hour the abulario came back and told Matias he -~ '
. had nothing to worry about, because the witch was gone andwould
. not harm them again. T
~What happened that night in the outhouse is a mystery except
to abularios and witches, - S A
.. Before: the abulario Ief{"he told Matfas that he as an abulario .
BA7 had it over the witches but he had one weakness; that was drinking. -

J 1f he would drink and the witches knew i, they could bewitch and =

" killhim. So he had to be very careful, The reason he knew howto -

cure-bewitchments was because he himself was a witch  but had
 changed to helping people. This was another reason witches hated

* Matias paid him with a lamb and other goods, -
 Two years later this abulario was found mysteriously dead. Some

 said that he had been drinking that night and that the witches got
“to him, o WL

THE WITCH OF TALPA

One evening in Talpa, New Mexico, when my two aunts were
- younger, they were walking down the road to visit one of their aunts
who also lived in Talpa. They realized it was getting dark and decided
\ 1o gt back home, Their mother would be mad at them if they got
o 7 back late, but they took their time anyway. o
S | o . They saw an old lady walking toward them, She was dressed in
| 65 ‘ c " black. One aunt thought the lady‘wasarelatch.orajfriend,“so‘shg“" O
e - o - mantothe old lady to hug her. My other aunt yelled to her to come |




off the black cape she was wearing and turned into a big bfack cat.
The cat would not let my aunts pass by and then it started chasing

them, all the way back to therr aunt’s house wherc, bemg 50 frrght '

ened, they spent the nrght N

Co (AT
s p \ -\rh:\n -

Told by Barbara Garcra
~ DON JUAN DE T0S AND THE AMERICAN

Lo !
A M
at

‘back Just as she reached the old woman. Suddenly the old lady threw

* Thisis a true story that happened inQcaté, New Mexico, inabout
the late 1890's. It déals with a man who was going to testifyina court .

case concerning the killing of an American by some Mexicans, The

dead man was a Civil War veteran who had lived alone inthe Northern o

country. The native people did not like him taking over the land with-

out any real deal being made. This man never bothered to make friends " -

with anybody, maybe because e was suspected of being a deserter of

the Civil. War. Anyway, he lived 2 lonely life When he was krlled i

nobody knew who had killed him.

However, some people came {rom Washrngton, D C to clear up
the matter and they set the trial in Crmarrdn, New Mexico, whichat "

that time was the closest place to Ocaté to havéa hearirg. Thena native " -

man named Dor Juan de Dios said he wasgoingtogotocourttotestify

the truth about this murder case. Both the Mexicans and the Ameri-
cand didn't know what was going on because neither side knew what
he was going to say, so they were all after him.

Don Juan de Dios set out over the mountains heading for Ci-
marron which was only a two-day jouney by foot. He took a lunch

and some silver pesos with him. It was late fall and a snow storm was - ¢

moving in. The people didn' know whether he would make it or-
not. A long time passed since he had left Ocaté and he never appeared
in court; The court was postponed until spring. Everybody thought

anywhere. Time passed and the trial was never held.eThen people

he had frozen to death. There was no trace of him in the mountainsor .

i

began seeing 2 ghost walking toward Cimarron on the same trail >~

where this man had gone. Everybody said it was the ghost of Don -

Juan de Dios telling the people to go look for him. But whensomeone .
would get close to the ghost, it would disappezr. 'They Tooked and R
searched again but they drdnlf nd anythrng They could still seethe- g

ghost.
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- outsiders.

Mahy ‘ye‘ars‘ later when some boys were playing in the focks,‘bne E
of them noticed a litle rope hanging from a tree at the top of the

*cliffs; so they climbed up to see what it was. At the end of the rope

was a body stuck between the rocks! The boys were so scared that
they ran.down and told the people. Sure enough it was the body of

Don Juan de Dios. They found his pesos and remains of his lunch.

They took the remains of the man and gave him a Christian burial to

bless the cliffs where the body was found so the ghost would go away.

It didn't help, though, ‘bec‘au‘se people could stil see a dark shadow -

flying toward Cimarron.

The case of the American and the old man was never solved and

Told by Dora Vésquez

JUJIANA Y ANA

- This is a story about an old witch named Ana who lived way

 up to this day o ‘one knows what happened tO"éithe"r"jr’rian'L””7‘ e

B outinthe plains or the “lanos” all by herself. She would get very

lonely. But, she was a witch. Her house had no windows, no doors
and she got into her house by climbing on one of her hairs up the

~ wall to an opening in the roof. She would let herself down to the
+ inside of her house on one of her hairs. That was the only way for

her to get in and cut of her house, and to protect herself from any

 She was getting old and she used to Wander all over the llancs,

Once, when she came upon a water hole she saw something. She went
to see what it was and found a small baby girl who had been aband-
oned. So, she took the child with her to her home, climbing inside

with her hair. She named the child Jujiana and raised her as her own,
The little girl grew up to be quite a good:looking thing. Ana

 loved her very much and was good to her. Jujiana grew up learning

Ana’s tricks; she became a witch. She also learned how to- get in and

out of the house using one of her hairs. -~
.~ Ana and Jujiana used to almost always be together. But as Ju-
jiana got older she liked to go out on her own more. Ana was get-
ting older too, so she could not always go with her,.
One day Jujiana told Ana that she was going out farther than
usual in the. lland to look for food. Wandering far from home, she
saw something coming toward her; she waited to see what it was,
It was a young cowbay. When the cowboy saw her, he fell in love
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wrth her nght away because she was 50 beautrful He offered to glve‘ o
" her a ride kome o his horse. But she 'said no because Ana would
 get mad. So, he: took her only a little way, then she would ride on -
her hair until she got home. You ste, she. could do many tncks on 3

her hair, because. she was a witch _
- Jujiana started seeing. this cowboy more and more Frnally Ana

*became suspicious about what Jujiana was doing, because she would -
- stay out longer and go farther on the llano than she used to. But she;
~ would tell Ana that she had to goout farther because food was get-
o ting harder to find. Ana Was gettrng old, 50 she beheved what Juyrana“
“ told-her. oo t
K Then one day Jujiana and the cowboy came closer to the house Ly
Ana was standing on the roof,-and she saw. that there was someone.
“else with Jujiana, So she went back into the house and waited for
'Juylana She didn't tell Juytana what she saw but asked her where .+
"she had been. Jujiana said that she had been way outin the lano.

~When Jujiana' went out again,Ana was more suspicious about
her. One night Jujiana stayed out longer than she should: have with

~ the cowboy. This nrght the cowboy brought Juyrana too’ close to.the

house. When Jujiana got home, Ana asked her what the noise she

‘ had heard was. She said she thought she heard a horse. Juytana said |

it was only the sound of her runnmg ‘because she was late.

. Then Ana became so suspicious that she said she would goto .
* the llano with Juyrana or she couldn't ¢ g at all. But Jujiana begged

her to let her go out alone one more time. Ana agreed. :
Jujiana went out to see the cowboy and she hold him what had

‘ happened The. cowboy said he could not let. her go 50 they made

plans to run away.
Once again, Ana was susprcrous t
Ana's house had two rooms, one for her and one for Jujiana,

 That night, when the two women went to bed, Ana would call out

“Juyrana, are you awake?”
Jujiana would answer, “Ana.” -
- Ana kept that up to make sure Juyrana was strll there Each time

~ And-called her, Jujiana pretended to'be sleepier and sleepier untrlt :

frnally, she would not answer, So Ana went (o sleep. |
“While Ana was checking on her, the cowboy sneaked up next
to the house and waited for Jujiana to come out. So Juyrana got

up and took afew thmgs with her—a knrfe comb and amiror — .
and left quietly.

Just as she got on the cowboys horse, Ana woke up and started x
calling for Jujiana, but she got no answer, Then she heard the gal-
loping of a-horse. Wrthout checkrng on Juyrana she got on. her harr |
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and took off after her, Smce she Was a w1tch she could travel very
fast on her hair. She ot closer and closer to the fleeing riders. Then
Jujiana threw the mirror, and everythmg behmd the horse became |
"2 lake of ice, '
Ay the years passed, Jupana had grown more powen’ul than‘
: Ana because Ana was getting very old and- was ‘losing:her powers -
asa wnch Now, Jujiana had power from Ana; 5o, Ana had to crawl
 over the ice by foot and she would slip and fall, Fmallyshe got over, .
-+ Then she got on her hair again and almost caught up with them - -
again. In order to stop Ana, Jujiana threw down her comb and each
tooth  of her comb became 3 small mountam But Ana crossed
them all, |
By this time, Jujlana and her cowboy were very ar away, Still,
Ana got on her hair and went after them, As shé got close the cowboy -
told Jujiana, “You have to do somethmg about her so we can go and
- get married.” 3
Jujiana threw down a knife and the whole valley became a
- valley of sharp edges, - .
‘There was no way for Ana to get by except to ge over the edges
As she climbed from one place to another she would cut her foot and
then she would fall and cut her hand Soon she was bleedmgeo much
~ that she collapsed, -
Jujiana and her cowboy rode off i mto the sunset and hved happﬂy
- ever after,

" Told by Dora O, Visquez
Chacn, New Mexico




APPENDIX H

Padre Antomo Jose Martmez
by Allen Montoya

 Allen Momoya was a studem af Menaul School when he wroe N
this essay as. reseatch project for his New Mexico Studies class, The -

paper won a statewide contest sponsoredby Calyin Hom, Albuguerque. ...
publisher and regent of UNM, and AIIen Montoya was named "New” R
- Mexico Young H:stonan of w6 o

: Fathcr Maxtinez wWas bom Antonlo José Martln in the ycar 1793 R
in Abxqum part of the Martin ScrranO clan who had wome Up from R
Mexico in the 16th century.! = S
~ Don Antonio was first educated in hls homc by lus father Later” s
in early adolescence he went to Durango, Mexicoto pursue his studxcs S
‘His father had hopes that he would become & lawper2
. When he was 12 years old his famtly moved to Taos, I 1812 he};, o
. quarid Maria de Ia Luz Martin (no relation to him). He mamiedin
" yain, for a year later he was widowed and left mthadaughtcr named .
* Marla Luz. Due to the death of his wife and more influence by the . .
~+ Church he once agam returned to Durango in March of 1817 where
~ he entered:the seminary and became 2 priest, Martinez’ education . =
 -was not free and in order to. pursue his studles he borrowcd money
: from Wsfaherd o
o N February of | 822, fp was ordanned and thc saime ycar he said
- hlS fipst Mass while still at Durango. After this he was stationed in
' Tomé fo a period of len monehs. He was returned to Abiqeiu in May
" of 11824, He quickly worked himself up the ladder of priesthood until
e ecame the “Pastor of Taos;, a posmon he held until his death -
Y inl6l.
|  Padre Murtinez School
Fatber Maﬂincz tealized anvimportant fact, that his people could
never get anywhere ltlSOClCly uatil they broke the barriers of ignoranc

ANTONIO JOSE MARTINEZ, 1793-1867. Priest, educator, pub-  iFyapcig, . K, “Padre Martinez: A New MeKican Myth New Mexico Historical

lisher, politician, reformer; a powerful personality cnught in the Review, Octobiey, 1956, .26,

chmge lnd controversy of hls pCI'IOd " ‘ Hnterview with Dora Ortix Visquez, author of Enchanrcd Tcmples of Taos, Rydal
Press, Santa Fé, New Mexico, 1976,

o S R 3Mmgc Ward Alan. “Thel.astlelanchs!amcntofDouScmnoMartlncu S |




school. To begin with he taught only basics but as years went on he

~ hired his own teachers and taught such subjects as: physics geometry;

astronomy and rhetoric, Through his school, Martinez also started

 many boys on the road to priesthood. Some of these would help him
later. A year after his school opened, his only child, Marta Luz, died.

E! Crepiisculo

* Father Meartinez had been hampered by the cost and rariy of

books throughout his career, He was determined to do something
about t. The press was brought to New Mexico in 1834 by Antonio

Barriero to help win a Congressional election according to Lansing
B. Bloom's book, New Mexico History and Civics. After the election o

Father Martinez purchased the press and took it to Taos where he

cagerly set out to print books, religious propaganda, and evenanews-

paper — the first west of the Mississippi — started in November of
1835, which ran for four weeks. The paper was called E7 Crepiisculo

de la Libertad, “The Dawn of Liberty,” and had a small number of =~
subscribers ~ but not enough to make printing of it worthwhile, The

press came with an operator, José Marfa Baca. Martinez’ power grew

but he himself never liked to be a victim of the press.{ Father Martinez

used the press until late 1840 or early 1841 at which timé Jost Marfa
Baca and the press returned to Santa Fé, o

Padre Martinez, Politician

Fathcr‘ Martinez was always & protector of his people, and his

attitude would repeatedly find him in conflict with the Church, other
governments, and outsiders. Don Antonio’s first major contact with

‘politics came in the years 1830, 1831, and 1836 when he served as
deputado in the Departmental Assembly of New Mexico where he

represented the people of New Meico and their views. The Church of

and iliteracy. Don Antonio opened up a co-ed school in July of 1824,
This was during the first part of his ministry. The school was unique - -

- on two points: 1) it allowed girls to attend, and 2) it was an eight year
school. Important also was that it was not just a two year training

At

tinez, after viewing the poverty in which his populace lived, dropped

the customary tithing. In 1833 he petitioned the other priests of New

phtN

as he used the press. He used the press to attack his political enemies, |

Mexico during this time was very powerful and wealthy. Father Mar-

Mexico and went before the Mexican Congress to ask that the man- -

datory tithes be dropped. During late 1833, the Mexican Congress

did drop tithing and Father Martinez was overjoyed aiid took credit ‘
for this blessing that had fallen over his people. :

*Historical Society. “State's First Press,” EI Palacio, July, 1929. p. 10L |
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Antonio Maninez feared forelgn domination and for thls reason

did allhe could to prevent for¢igners from coming into the New Mexico
. area; but they came anyway. In 1841 a rather peculiar land grant was
‘made. This was the “Beaubien and Miranda Land Grant.” It was made

to two foreigners in the Taos area by Governor Manuel Armijo, Father
Martinez looked into it because:it was so suspicious. As a.result of

his investigation he turned agamst the land grant for the following

reasons: (1) The Taos [ndlans were protestmg because it covered some
* communal grazing lands glvcn to them by the Mexican Government;
(2) Foreigners would come in and help to destroy the harmony of life
(3) The grant was much larger than it was supposed to have be¢n; and
(4) There were some secret partners involved. He knew that Charles

Bent of Bent's Fort was one of the secret partners, but he knew nothing

‘of thefact-thatthe fourth panner was none other:than Govemor

Manuel Anmjo The people involved in the grant tried to negate the

- investigation, and although Father Martinez and his associates were
correct about the vastness of the grant, there was nothmg they could
-do considering who the secret partners wete.

In 1846 when the Americans finally took over, Mart!nez remgned

himself to this fact and dedtcatcd himself to be the representative of -~ 5

his people as he had been in the past. In 1848 he and two others from
Taos went to the Territorial Convention in Santa Fé. In 1849 he was
elected President of this convention and immediately ordered several
 men to draw up a memorial to Congress asking for a speedy orgamza-

tion of New Mexico intoa temtory Much work was done; theterritory

was divided into nine countizs and foundanons were laid for state

government and statehood. A constitution was drawn up which wes

modeled after the Unitad States” Consntutlon

“The Amevican Govenwent resembles a burro

but on tlus bueeo lowyers will ride, not priests.”
Antonio José Martinez

He not only felt he should be the representative of his people but -

their bridge betwei ihe two cultures, teaching English aud American
goverament in his school, He saw in the new government freedom:
freedom of choice, religion, and press. He felt that the new government
was something good for his people - somethmg that would help them
rather than hurt ther.

‘Charles Bent bscame the Territorial Governor, Father Martinez
- had no real reason to bate Bent, Charles Bent had tried to get rid of

Father Martinez for interfering with the Beaubien and Miranda Land

~ Grant, One thing about Bent: he feared and respected Father Martinez.

Bent wrote to Governor Manuel Armijo, “The priest will spare no



means to rnjure mc, but rf he will attack me farrly, pubhcly and above
" board, [ am certain he will not accomplish his end". . . but here (in -~ . .-
. Taos) the. priest can prove anythrng " History will never be clearon =
o  whether Bent could have done anything to Padre Martinez, for while -~
S | . wew . hewas serving as Termitorial Governor he was murdered. byagang .- .
o - I i ~ while in Taos. It should also be noted that during this same time other ”
SRR L S . persons associated with the Beaubren and Miranda Land Grant were .
L attacked. Some r-vrdence, but not solid eyidence, points to MartrnezH
T R o .~ as one of the instigators in' the matter, bit no one-could prove hifm . °
| o ] S ity Another factor in the matter was that some of Bent's assarlants
ORI T TR S L e hrddenrn Martrnez housefollowrngthernctdent
The Amerrcamzatron of the Cathohc Church o
| Martinez ‘position in. the Spanish Church was that of;reatesteem e
- However, with Lamy's amval came a new type of Cafholic Church, - =
~ In this “New Church” Martinez acqurred addferﬁhtme of position. -~
¢ and-in order to understand this change, the drfferen e een the
-~ two churches needs to be brought out, o :
~The Spanish Catholic Church of that trme Was closely i rtwas
a family church, the same type of churth that tiad rnﬂuenced on_,}-u g
Antonio to take up a religious profcssron. Martinezaaw”th“C th o
a gwrng to the people, rather than gettrng from the p'ople Tthpan-
ish priests had no need for money since tithing hadfbeen(ibohshed
The New Church, brought by other Europeans, was*radroal It
 wanted money for cathedrals and other material needs. The Church «
~ felt that the people should give to the support of the Church. The
- foreign French and American priests felttlef? out and Jealous becausc
they couldn't do as well as the Spanish in their endeavors.: ~~~ +
Acoordrng to- Willa' Cather,* the- church ‘in New Mexrco was
- Fathers Lucero and Martinez, ‘They saw l.arny asan Amencan insti-
" tution. As she writes in her novel, Death Comes for the A’ichbrshop,
| . Martinez said, “Our rehgrongrew out of the soil, and hasits own roots.
We pay a filial respect to the person of the Holy Father, but Rome e
- has no authority here” -
Father Martinez was probably New Mexroo $ ﬁrst modem priest.”
He beheved in rehgrous freedom and tolerance of other sects. As early

$Ferguson, Erna. New Mexico -~ A Pageonr of Three People. UNM Press, Albu-
- Querque, 1973, p. 260. -

L ‘ | R A *Editor's M erlaCatherwaeameeeofArchbrshopLarnyandherbookshedr

i
L | S theben pot"..rc bt onherfumousunele.at theexpensep[ his NewMexrcoopponents .
\ :. ‘ 73 S f ‘ a L . :‘ : 'Cather. Willa, Deoth Comer for rhe Archbrrhop Alfred A Knopf (New York
Tl ‘ ' ‘ ‘ l926)p |47 ( :
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8 1830 he was urgmg lreedom from the Mexrcan Church 1He sup- I .
*posedly wrote 2 book, in 1630, with his views concerning rehgrous _—
| intolerance, but it was never pubhshed ‘ r

Prior to-Lamy's arrival, Martinez was 2 leader of the nests in

northem New Mexico. He would receive.the orders. from the Arch-
 bishop in Durango and distribute them, The churches of that period
" were on their own, and having to get used toa new Archdioceseand
Archbishop created problems, ‘Father- Marifnez, who had already l
“taken on the role of protector of his people tried to bndge the gap.
 Father Martinez was already very active in poltttcs al the age of 38
when Lamy came into New Mexico. Although Father Martinez didn’t ..

really. like forergners he had a co-existence with Lamy It is said that
2t one time Martinez made & loan of 2 00 pesos to Lamy, to help
wrth hzs medrcal brlls for Lamy was a sick man3 e

| - Dispute With Lamy |
* InJanuary ol 1856 Martinez wrote to Larny tellmg him of rllness

- and the possibilty of needmg a replacement in the near future. In
r :Apnl of that same year Father Martinez wrote to Lamy again, this

time proposing to resign and asking fora replacement Martinez rec-

* ommended that Don Ramon Medma, one of his former students be.

considered as the replacement He wanted a native sor to replace him

50 that his parish would not feel a ‘culture shock. He felt that a native
 son could relate to his people better, However, Lamy did ot feel that
- Don Ramn was either quahl' ed or experienced, and after acceptmg

Martinez' letter as & resignation, sent Don Damaso Talarid, a priest

“who had come from Rome. with. Lamy, to replace Martinez. Don
~ Antonio, who had only proposed to resign, was infuriated. Popular -

belief has it that when Martinez found out who his replacement was,
he wanted to regain his parish. Martinez was hurt and insulted at -

 what Lamy had done. This marked the beginning of the break between

Lamy and Martinez, a struggle which didn't end until Martinez' death

and which has not been forgotten to this day -
Father Talatid made it difficult and almost impossible for Mar-

tmez to use the church. This only caused Martinez to become more

active ‘and more obstinate’ Padre Martinez wrote many letters to
Lamy in whtch he expressed hts desrre to be reinstated. When Lamy “

%Sinchez, Georgel Forgotten People Calvin Horn Publisher, lnc (Albuquerque

1967) p. 4. ‘ , o
Yneerview With Dora Omz Vasque ' ‘ ‘
ADefouri, Very Rev. James H. Historical Sketch of the Catlrohc Church in New ‘

"~ Mexico. McCormick Bros. (San Francisco, 1887) p. 125.

SFrancis, E. K. “Padre Martinez: A New Mexican Myth,” New Mexico Hutorrcal 7
evteu October 1956, p 280.
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| refused to do: anythmg about the case, Martinez builthis own chapcl f
- and began providing religious service as he had always done. Heusu-
ally had lazger audiences than Talarid, and this often caused many

arguments between the two priests. On October 27th, 1856, Arch-
bishop Lamy suspended Martinez for mterfermg in matters that were
no longer his concern, Father Martinez felt that the people of his

- populace would support him ~ he was right: People took to Martinez

because he was so-highly respccted and they thought e couldn't b2

wrong. Even after his suspension, Martinez went on as always, doig -
- pastoral work for those loyal to him and who couid not afford Father

Talarid's charges. He caused such a schism that there. were two fac- -

‘nons of the Catholic Church in Taos.

Lamy didn really want to excommunicate Mamnez, but for
three weeks in the sprmg of 1857, Father Martinez was warned that
excommunication was imminent and he was asked to repent and
return to the Church, He refused, and in June of 1857 he was declared
excemmunicated. Due to his excommunication Martinez lost power.
and influence. This widened the gap between Lamy and Martlnez and,_ |

. caused many-other repercussions.

Don Antonio continued as thoﬁgh nothing had happened Hlvf |
age was beginning to show tiow. Even though Martinez was excora-
municated he kept putting pressuce on Lamy to revise his unjust and

" injurious policies. Don Atitonio called Lamy a fanatic. He attacked

Lamy in‘the press whenever he could. The only thing Lamy could do-
was ignore Martinez and his antics. Popular belief also has it that -

Father Martinez refuted Lamy's validity, but in Martinez' eyes it was = =~
not a questmn of validity. Martinez argued that he merely proposed
" to resign-and that Lamy had rot executed Canon law properly inex- -
~ communicating him; therefore, hie was still the rightfu! pastor of Tacs. .

Archbishop. Lamy feared that Father Martinez and his sympathiz-

 ers would come to‘power if he, (Lamy), were to dic or leave thearea,

He feared that.the area would return to a condition worse than he
had found it in. For this reason Lary and other pastors of Taos tried
to get rid of Martinez and his following.?

~ One way that Lamy and his associates tried to underrine Mar

tinez' influence was by trying to bankrupt his chayel. Since Lamy's
arrival, the collection of tithes had been reinstated. Martinez vas told
that his chapel was also subject to this Church law, 1. amy felt that this

~ would put an end to Martinez' chapel, He was wrong. Father Mar-

tinez worked zealously and wnhm one month’s txme sent Lamy Ve

$Horgan, Paul. Lamy of Samta Fe, Furar Straus and Glroux {New York 1975)
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pesos, four pigs, 22 dry measures of corn in grain (22 dry measures
is approximately 41 bushels}, and four more measures of con. .

When Lamy was unsuccessful in undcrmtntng Martinez, he tried
to work with Martinez Lamy went to Taos twice in futile atterapts
to quell the schism. Lamy also replaced Talarid with one of Martinez’
former pupils. This was to no avail, becaus: Martinez was ¢ven more
determined on rematmng the sole pnest of Taos and representattve
of his people. ‘ .
~ Don Antomo never -attacked the Roman Cathohc Church or
Lamy; he fought agatnst the injustice rather than the ingtitution, He
often visited with priests of other sects but remained a devout Catholic,
Itis soid that other sects, notably the protestants, had an open fieldof -
operation due to the schism, This s partly trug; but it should be noted
that Martinez' clan which was made up mostly of the large Martin
Serrano famdy, returned to the Catholic Church after Martine?’
death. Martinez died on July 28, 1867. Father Lucero, who had been
excommunicated along with Don Antonio, buried Father Martinez .
in the yard of his private chapel, At the time of his death, Martinez
felt that he was right; he had no mtsgmngs about what he had done.
He felt that. Cv d knew the truth of the sntuatton and would Justly_ |
reward him, - S ‘ | G

Peoples Champlon nr Petty Tyrant"

One would think that Martinez death would bring an end to the.
clash between two very powerful personalities, but Martinez’ memory
continued to influence and cause conflict in New Mexico history. The
most famous accusation against Martinez was made in Willa Car-
ther's novel, Death Comes for the Archbishop. She painted a very dark

picture of Don Antonio, to say the least. It seems that Willa Cather

had nothing against the Church; she just didn't like Father Martinez.
Another writer pointed out the unfaimess of Cather's descriptions.
He said of her, “Willa Cather never allowed the facts of hlstory to

" block the suavity of her narrative.”

To others Don Antonio was the “Champion of the Common
People” due to his liberal sentiments during the Mexican Revolution.!
He was a man who had influence on the Penitentes, a faction of
the: Catholic Church importat to the Spanish-people of that time
and something which Lamy tned to destroy. :

Wigl, Ralph H “thla Cather and Historical Reality.” New' Mexico Historical -
Review, April 1975,p. 14, ‘
- ®Reeve, Frank D. History of New Mextca Lcwns Historical Pubhshcrs thw York ‘
196) 1 p.85. ‘ Lo
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‘Father Martinez sacrificed much of his wealth and talents, but
he still probably.died one of New Mexico's wealthiest men of that
period. Don Antonio served until the end and many feel that his good

 deeds outshine all previous wrongs. I
 Martinez had a very powerful personality and was outspoken. i
He was very intelligent and well-iked. He was respected and feared

by bothfriend and foe. Martinez always fought to prevent the in- -
evitable. “To the Spanish American minority, however, the whole-
sale removal of the native leaders capable of cushioning the shock
of conquest was one from which, as a group, the Hispanos havenever -
quite recovered.”. Don Antonio disliked intruders because of their
ways and the way they treated others, He was driven by resistance
against foreign domination. He was against Catholic domination and
was in a self-secking power struggle. He Was also driven by the desire
10 end injustices, He used whatever power he had to correct any in-

. justice done to anyone, Spanish, Indian, or foreign, - |

- Father Martinez is urique when you consider the period of time

 that he lived in — a turbulent time which included the bringing in of
a new church and the rapid change of governments. |

4o N

Nl 3 - - - Franei, . 28

165




- , ‘W ‘~ _167




REFERENCES

The followrng works were among those consulted in the prepara
tion of this curriculum. This list includes only articles and books which

are generally concerned with education, evaluation and school policy. -

References wtuch apply to specific SUbjCClS and courses wrll be found
in Sectron I |

o Almond Sidney A., and Sidney Verba. The Civie Culure: Po-
 litical Attitudes and Democracy in Five Nations, An Analytrc Study.
Boston: Little, Brown & Co., 1965,
Carter, Thomas P. Mexrcan Americans in School: A History of
Educational Neglect New York: Collegc Entrance Examrnatron Board,
B |7
~ Castafieda, Alfredo, Manuel Ramrrez [lland P. Leslre Herold
New Approaches to Bilingual, Bicultural Education. Austin, TX: The
Dissemination and Assessment Center for Bilingual Education, 1974,

Ethnic Studies Curriculum Guidelines: Position Statement. Wash-

ington, D.C.: National Council for Social Studies, n.d.

Evaluation  Guidelines for  Multicultural-Multiracial Educa-

" tion, Atlington, VA: National Study of School Evaluation, 1973,
Freire, Paolo. The Pedagogy of the Oppressed New York Herder
. & Herder, 1972,

Gordon, M. M. Assimilation in Amerrcan ere The Role of
Race, Relrgron and National Orrgms New York Oxford University

Press, Inc., l964

Grcenbaurn, Willam N, “Amenca in Scarch of a New ek

* An Essay on the Rise of Plurahsm, Harvard Educanonal Rewcw, v
44,3, August, 1974,

Havrghurst RobertJ Cultural Pluralrsm and Educanon The o
Impact of Anglo Culture on Native Societies in Ausiralis, New Zea- -

land and the USA. Bloomington, IN: Phi Delta Kappa, 1974,

~ Katz, Michaei B: (editor). School Reform: Pasr and Presem

Boston Little, Brown & Co., 1971, t
~ Lambert, Wallace E. “Attrtudrnal and Cognitive Aspects of In

tensive Study of a Second Language Journal of Abnormal Psy
chology, 23, 2, 1967,
~ Mercer, Jane A, “A Policy Statement on Assessment Procedures

and the Rights of Children,” Harvard Educational Review, 44, 1, 1974,

Mexican American Education Study, Reports I-Vii. Washington,

‘D.C.: U8, Commission on Civil Rights, 1970-1975,

Perspectives on Inequality. Harvard Educattonal Revrew Re- :

| print Series No. 8, 1973,

Ramirez, Manuel i) “Bilingual Education a5 2 Vehicl for Edu |

Society. Boston: Allyn and Bacon, Inc, 1971,

cational Change,” in Mexican Americans and Educational Change t
Castafieda, Alfredo, Manuel Ramfrez,G Cortes and X. Barrera (edi-
tors). Riverside, CA:University of California, 1971, -

Sexton, Patricia C. School Policy and Issues in a Changmg‘

Spindler, George. D. (editor). Education and Cultural Process.

' New York: Holt, Rinehart and Winston, Inc., 1974,

“Toward Cultural Pluralism,” Educattonal Leadership (entrre |

rssue), December, 1974,

i




=

"

Y volviéndose a Sancko, le dio: "

— Perdéname, amigo, de la ocasidn que te e
dado de parecer loco, como yo, haciéndofe caer
en el error en que yo he caido, de que hubo y hay
caballeros andantes en el mundo. - .

— jAy! — respondid Sancho, llorando.—. Nose
muera vuestra merced, sefior mio, sino tome mi
consejo y viva muchos afios; porque la mayor lo-
cura que puede hacer un hombre en-esta vida es
dejarse morir, sin mds ni mds, sin que nadie le mate,
i otras manos le acaben que las de la melancolias .
¢l que es vencido hoy ser vencedor mariana.

e T,

. Don Quijdté de la Manchs,
- Libro I1, Cap. LXXIV
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